EC 073 427

TITLE

INSTITUTION
PUB LCATE

NOTE

AVAILABLE FROM

ES

&
a
=
=l

COCUMEN

2z
]
b

Literature and Learning to Read.
Annual Reading Conterence of the Qu:rlculum RE%Eariﬁ
and LCevelnpment Center, Indiana State Univ. (2nd,
Terre Haute, June 21-22, 1972).
Inﬂiana State Univ., Terre Haute.

Curriculum Research
Nav 72

79p.

Curriculum Researcih and Development Center, Jainison

Hall, School of Education, Indiana State Un v., Terre
Haute, Indiana 47809 ($1.00)

EDRS PRICE MF-$0.65 HC-$3.29

DESCRIPTORS Creative Cramatics; Critical Reading; Individual
Needs; *Literature; Literature Appreciation; Negro
Literature; Reading Games; *Reading Instruction;
*¥*Reading Materials; Student LCeveloped Materials;
Student Motivation; *Teaching Techniques

ABSTRACT

The papers for this proceeding reveal a varlety of
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THE CURRICULUM RESEARCH AND
DEVELOPMENT CENTER

sSchool of Eduention, Indiana State Universily

The Curriculum Research and  Development
Center of Indiana State Universily provides school
svsatems the nppmumitv to secwre aid, encourage-
ment, and eooperation in curriculum development
projects. Tt coordinates the participation of Uni-
versity personnel engaged in currvieulum work, pro-
vides inforp ation concerning curriculum dLVEIDps
ment, and initiates and sponsors curriculum re-
search projects. It is the contact point where public
sclmnls initiate inquiries regarding curriculum and
as a vehiele for commmunication between elemen-
and «econdary schools and the University, Al-
though the CRDC operates as an agency of the
School of Edueation, it represents all departments
of the University engaged in currieulum develop-
ment projects.

tary

Services of the Center are of these major types:

Consultant services—The Center makes availuble
specialists in various curriculum areas to aid in
curriculum development. This is on a contract hasis
a can he adjusted to the needs of the particular

Leadership—In the Center, Universily personnel
and others have an agency through which curricu-
lum chs ean be advocated and other opportuni-
ties to exercise leadership provided.

Workshop and Conferences—One function of the
Curriculum Research and Development Center is
the planning and directing of on-campus conferences

and workshops as well as those carried on in a school
system engaged in curriculum development.

Printed Materials—The Center produces courses
of study, hlhlmgmphles, and similar materials.

enmmtatmn pmvxdmg an ;{tmmphene fm
ieation and sharmg of ideas, and aiding in
a.cqumng funds for worthy projects.

David T. Turney Charles D, Hopkins
Deun, S(,huul of Education Director



FOREWORD

This sveond annual Conferinee on the teaching of Reading and- Language
Ares is an interdepartmental c¢ffore of Tndiana State Universiey.
Members of the Deparvtment of Evnglish, Library Seience, Elementary Pducation

ana the Laboratory Scheol have cooperated go make this conference as fine

an effort as we can put togother on tho thome Literature and Luarning

Tt is the hope of those making prescentations at this eonference
that what has been presented and discussed will help to iLmprove the
teaching of reading by teachers and contribute to the enjoyment of it
by chiidreen.

A great measure of appreeiation is due Dr. David Waterman and Dr.
Vanita Gibhs f6f their vigorous and untiring cfforts to bring people
with a reading message together for this conference. The ﬁltimgcé value
of this eonference lies in the implementation of ideas and attitudes

conference. From these proceedings it
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gained by the participant
iz evident that boys and girls will gain a grnﬁ% dieal from what happened

at thiz conferenca,

William G. MeCarthy
Chairman, Department o
Elementary Education
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LITERATURE AND LEARNING TO READ

Lyman €. Hunt

The field of reading is an extremely exeiting part of the viducational
¢ It is charseierized by mendous incterese, vivaliey, coneern, and
urgeney. 1 oam geing to take 1 the title of Litcrature and.
Learning re Read, o i
the eonfines of any particular set of me
might he consi ed in this topie, Probably the
the teaching of rea is the one that cncourages vouligs
out from a single sc ] cerials or a single i
of skills into the broad world of books and lire

hniques chat
ng trend in

(3
a1l

ratu

In this instanece a.book is defincd as simply a way to package id
arce all kinds of packages, ranging
ks to boxes, We are also

As far as print is concorned there

from Ehe attraccive paperbacks to hardhack
living in a vorld where many ideas are packaged in non-print form. There
are audio-visual components, Bubt [ would like to address you this
morning witrh the concept that in aching roading, we are searching lor
ways to help voungsters lecarn how to 2o along on £l » wank

them to become independent, become sellf-dirccting and self-propeiling

in the world of ideas, not only between the covers of books but in
magazines, nowspapers, and in every form of print., | would cstablish
mysell as using the term "literature™ in the broadest sense possihle,

The sk of the read youngster learn
how to explore the worid ; ¥ in printed fomm
not, and to learn how to command his own course; to dircet himsell, to
make deccrminations, decisions, evaluations and judgments about ehe
value of these ideas contained within the materials for himsclf. T
will nat argue the re ive value of print and non-print matcrials, But
L do feel print is a vital, viable medium which will be around fur a Jong
Eime, ’

i

My iniciation into the field of reading was veuy éxeicing., fn che
early 1950's, when I first taught at The Peunsylvania State University,
I met a most remarkable first grade teacher. She fole strongly about
the confines and re .ctions af a aders, yet at thar time a
teacher was expocted to take all her first grade youn hrosgh the
ope” and sequence of the adopted hasal toxthbook. Miss Dilling was
impatient with these requirements. She felt that hor able youngsters
were not being sufficiently challe . These able students weee not
learning &n direer themselves through the world of ideas in books as she
wanted them to do, In additien she fele chat hor low-powered readers
were being hindered because they could nor move at the pace demandued by
the lesgons in the manual, In general, none of them could get breadeh of
expericnee; not could they use their own inccrests and morivations as
vehicles for becoming involved in the world of print.
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Personal individualized instruction, on the other hand, is not
ctari (or determining) the poing ac which a voun
5 dluag a wrl iiked, cvenly paced seep-like program.  In
pleturae, the E lad is taking the cvenly sequenced
turn. In preseriptive programs the pupil tay one of the
i sig ﬁnl to go baek and rule botfore 1, 0N Lo oA cur
ciase, individualizavion is in paeing onl
dLh individual iz coverivg the same wd
the gsame direetion. The b
LﬂdlvldﬂﬁllnﬂL o is an individual te of accomplishmuene of
prescriboed mat rzimplifica of the concepe, many
cibed programs may have a two or threo ter plan,  Thus there may
thammud materials or different uences huile
But the cducational objective remains to arcomplish
al in a step-by=-step, highl d, orderly fashion,

I

¥ osequinco

hasie structure,

11 .on in 3 personal
Thizs design is

the branching out,
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Nt is present.,  The impl *]
out in a varicey of dircetions: second is of reinfor

'al sensc.  Thus in personal individualized work yuu not 11y have
the clement of sell pacing, ol moving onesell at a pr termined or self-
detern *d rate, but you alsn have the clement of dire tienality, ‘thus
there i a tremendoug dlf[Lan:L between preeseribed and personal forms -
of individual cducatio

]

This personal form may sound very slmplv
u[ uunks qnd pr;nt;d mat;rlai 1

EhEm:Evaf thfn!fh pant and EhEﬂ thuuhh a Vaflutv af means including
i s, all kinds of apparatus, demonstrato

slides,

f structure, as ¢
rograms as highly structurcd. Many
al reading or personal reading is un-

ir
gupt. If a teacher does nor have structurc
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in her mind, she cannot make the prrsonalized program work. Admittedly,

the structure is vety delicarte and is tied together with fine strands

that can be casily destroyed if not carcfully nurtueed, It is not structured
in the sensge thar the track program is structured, L.e., vhere vach step

ig outlined and you simply watch progress being madL along the steps,

To digress a moment, distinctionz mu st bc madc amang Lducatinngl

forms of individualization. You caustantly hcar such :erg ag dlaEDVny
learning, learning to learn, personal growth, self-directiom, individual
productivity, sclf-sclection, and sometimes the term self-propulsion is
uged, Interest conters, cxploratory learning, discovery learning =- these
are all terms linked to the spider web modle of individualizatien. When
you hear these terms, relate them to the coneept of individual pacing and
irectionality m;ntlﬁnkd previously, And these torms are quite
different from thosc associated with preseribed instruction. Recall that
proscribed individualized programs arc individual in paeing only, as
characterizod by the railroad track model, Terms commonly associated

with this form arc: continuous progress, mastery of stquential skills,
cducational assessment or academie achievement, ar programmed instructlon,
computerized instruction, the systems approach te cducation, and performancc
contraceing with pro-test and post-test measures. These terms convey
concepts that are essentially related to the prescribed form of individual
instruction,

There is mueh confusion in the educational world today about thesc
different forms of individualization, [Educators and tcachers usc
sonc torminology that is an admixture of the two f[orms without being
avarc of the differences between prescribed and personal forms of
individualization and the real differences in the concepts which underlic
them. We must understand the base and the root from whieh each sct of
terms is derived, Othorwise presont-day eonfusions will persist,

There are. several steps basic to successfully implementing individualized
reading of the personal type, These underlie the spider web form of
individualized instruction, When you pive youngsters [rcedom to select
from a wide array the materials whieh are interesting to them, you
automatically give them frecdom to move through that matcrial at their
own pacc, Accordingly, cach decides the oxkent to which he apends time,
or boceomes involved in the materials which have bucn self-seleected, If
you are going to give them these freedoms, then you have to set up a
companion system of responsibilities to make sure that their reading Lg
produetive, Thus whon talking about six steps, we are talking about
components or sets of responsibilities which underlie the personal form
of individualized reading, This is the substanee with which you spin
your splder woab or weave yeur netting,

The idea that the classroom environment is [undamental cannot be
emphasized enough, Thia firvst atep is erueial, Many teachers who have
wanted to move out of the basal texthool program, for example, start by
taking throe groups or four groups through the same scts of materials,
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yet all they accomplish 1s to complete almost all the pares of the lessons
with cach group,  They ¢nd up doing the same thing at dilferent Eimes.
That is very different from the classroom atmosphere being deseri
Where you have youngsters chouvsing their own books and making therselves
go through print under their owm momentum, the key lies in building a
strong silent reading time and in providing streng instructional guidance.

Let me digress a minute and tell you about some 'of my own experiences,
Once § taught a third grade [rum February to June, When [ enteped |

found youngsters grouped at four tables. ‘There were individual chair-desk
arrangements, but the fomer teacher had grouped them together so that
there were ten voungsters over here at what T ealled ehe "able" table,
Fight youngsters were grouped in what I termed the "high-middle™ table,
there was another group kiiown as the "lower-middlie," and down hegc at

the left were five boys and a girl, and we know vhat table that was, fThe
teacher had started to move the able youngsters out of basal ruaders ineo
self-gelection, and they were doing quite well, fBeing impatient 1 wanted
to move fast, so one of the very first things T did was co fruee the

test of the elass [rom the bouds of the basal. The youngsters were told,
"You can read the textbook or not, and you don't have to read the next
story in seguence unless you want to. 1'm nob going to pace you through
the storfes.” I taught them about seleetion of materials., My plan was

to have the youngsters all sitting qu.etly rcading books, Then everything
would be lovely and then I could have a varicky of activitivs progressing
gimultaneously. I would be free to talk wich thie ehildren about books
cach had ruad, Well, it didn'et quite work out that way,

introduce reading each day 1 had a chart that [ called Quict

To
Reading Time. This chart listed the basiec rules of quiet reading: Read
quictly, Choose a book, Welte about a book, llave a confercnce; scemingly
4 simple set of puleg, But after about ren days [ had to admit it had

become a noisy reading time racher than a quiet reading time. [ soon
noticed that there were some characteriscie reading behaviors that were
anything but productive. [ subscquently came to identify these bhehaviers
into the three groupings: wandercrz, the gossips, and the squirrels.

To the gossips, 1 said that unless they were quiet we could not
finigh the reading, and if they persisted in talking during reading eime
we would have to make up the lest time after school. To the wandervrs
("L can't find my book," " left my book at heme," " lost my hook,"

"My brother has my book," "Somebody took my book");, I used instructional
guidance, Instructional guidance became a period of time at the
beginning of silent reading to engure that those little housckeeping
tasks had been taken care of, Iad I been wise 1 would have dene that in
the first place, The best oxample [ caw give for instructional guidance
is the day 1 told Jimmy to get a book, keep still, sit down, and start

reading., ‘That does a lot for quiet reading time,

Obviously T was struggling and fumbling. In my clumsiness I was
making a lot of mistakes. But gradually conditions improved; in ahout
thirce months we were doing much better, It was out of this experience
that T learned fundamental concepts such as the term USSR, USSR is
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an acronym fur Uninterrupted Sustained Silent Reading. This coneopt is
fundamental te porsonal productive readi You will have some pELers
who tell you in all kiads of ways that they do not really eare thLhu

they read a book or not, Now USSR (whieh has nothing to do with the
friendly relations we are now building with the Unien of Soviet Socialist
Kepuhlies) is a powerful teehnique ver to be developed for producing the
kinds of readers needed in this counery. The hardest task the tuachor

has is to producce USSR with the low-powered readers., Yot teachers muse
try. Lach Individual wmust leaen to zo on his ewn, 1f we dun't suceocd
With low=powered readers, it does not make mueh difforence what olse

we dn, Fventually most h1ghspnwurud readers can develop productive

gilent reading with or without you, Most middlv-powered readers et

som¢ USSR power by practice in school, but our low-powered readers ace

nat getting it, USSK is their ultiwate hope.

The uninterrupted part {5 very important. It helps to build personal
campetence.  The indepondent part, the ability to sustain oneself, to
carry onesell on, and to keep going with print are the ultimate aim,

These arc characteristics that the lew-powered readers most (requently

" laclk.

i

Let me give you two examples. Danny was a hyperaceive bhoy. o

ad word skill development sulficient to handle third grade material,

but lacking indepundence he could not do this on his own. When. I direeted
him or told him, "Read this," when I told him preeisely what to do next,
he could usually do it., But vhen Danny was given {recdom to move himself
through print, he often gould not move himgelf through the [irst sentence.
luring econferences or book talks Danny would get up and interreupt., e
had to get up. lle eould not sit still. And Danny was born fumny. Lverey
time Danny. got up, [ifteen people around him laughed, lle was a wonderful
comical kid. So each day he'd come back to me and tell me, "r. Hunt,
['ve read this much . . " Tt might be a paragraph. 1'd say, "That’

8
fine, now go back and read the next ene.' To make a long story short,
over the period of time [ vakched Danny go [rom the point where he
could not get himself through a sentence to thé point where he could
gik himselfl through a full- lengeh book, e Cinally reached the point
where he could sustain himsell for long strotehes of print with doap
mental involvement, gead continuity and a steady flow of ideas, This
iz what US3R is qll aliout.

Mark was emetionally disturbed., Uis metives were vary devious, e
would do anything te get attenmtion, and that mrant some protty ugly aects
with other youngsters. TIncvitably Mark would get up and move aronid
during quiet reading time. lie weuld constantly interrupts Yet Mark
had wovrd recognition power that could earey him far beyond the [ourth
grade reading level. He eould recognize words almest at soventh graide
level, well beyond his ability to give them meaning. lut, again, the
basic problem was that he could uot sustain himsell In silent reading,
He could not keep his mind on ideas; he could not track ideas, so he
could not learn from print, By the end of the year he learned to do this
kind of reading to a minimum degree, o had made a start in the right
dircetlion,
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Let me guwmmarize US5R by saying we have made some gross crrors

with our low-powcred readers, Our vsual strategy has been one of trying

to get them to imitate che oral reading of voungsters in the middle and
high groups. We try to pertect their oral reading,  To we this is

going ahuuL the problom backwards. We should [irse help che voungster
sustain well in silent reading.  Only when this has been accomplighed
should we concern vurselves with oral expression in reading.

My colleague Roburt MeCracken, of Western Washington State Collego,
advocates that teachees start o sustained silent reading period with a
ey fow minutes of time, the lengeh of time depending primarily on the
sability of your group. When working with groups, such as I've worked
you buegin with very shore time periods. You set down the rules
rather pigidly, An example would be:

Have everyone got hiis marerials abead of time, Make it
Qliar to cach that he read Ehrnughuuz the time allotted., Use
a timer or some opher signal deviee to end thu porde Don'e
allow intereuptions. At first youngsters that can't do well
will pretend, or fake reading. You must acecept this as you
iritiate your USSR program, But cventually most get the idea.
As the teacher, you rcad while the youngsters are reading.
This scts the cxample, Dan't ery to help with unknown ds
at this time. They can skip them. Teach them to get ideas

the best that they can. Study verds aftcr the USSR time.
Egtablish the idea that there is nothing more important within
this silent rcading time [rame than gettiong as wuch out of your

own beok as you pussibly ean, Those who cannot get ideas out
Of the wordg should get them from the pictures. Concentrate
on helping them to get their minds locked into some idea of
cunseguencae,

These strategics are designed to aid low-powered readers. They

“aru the individuals about whom we must think seriously.

To elose my talk, let me say a word about book talks and confurences.

Many teachers have difficulty with book conferences. The never-ending
nced is for more time. Thero are some basic migunderstandings about the
book tallk, or conferénce, as a4 congept. cey teacher noeds to realize
that there are two forms of reading instruction, One T call intensive,
which emerpes from the texthook program as represented by the track plan.,
Reeall that in thie form cvery youngster is ~quired to read very
thoroughly, comprehensively, and in depth, ‘This is best characterized

as sponge-type reading, Herc the reader is supposed to take all the
ideas from beginning to ond and seak thom all up in his mind, The proper
procedure is to start at the beginning and work your way through to the’
very und, When you are finished, you are supposed to have ideas in your
head,

There is another form of reading, which can be tormed exploratery
or extensive reading, This is the idea of explorinmg ideas in the great
world of books. This is best characterized ag deteetive reading,
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Deteetive reading means searching out the most important ideas for yourself
from among the vast array of ideas in any printed materials. TE means
judging the relative worth of ideas, The rcader must concenkErate on the

few ideas chat really make a lasting differcneo, Think of this as "What's

the big idea?" reading, The reader is searching for the big ides, This
contrasts with recounting, revieving, or repeating all of the ideas.

The reader must continually judge the fev ideas that make the real differeice.

As teachers, you arc-responsible for traching both of these forms
of reading. Programmed preseribed instruction systems arc geod for
developing intensive, sponge-type reading. But in the individualized
type of reading, wherc the youngsters are selecting, and pacing themselves,
you are building the exploratory, searching-out %ind of reading,

Th~ major mistake made by teachers whilc holding book talks and
conferences ig in carrying over procedures EFrom intensive reading. The
pracedure of checking every hook, cvery pagh, every word. every idea
that the child has read is part of intensive reading instruction, When
you carry over inte exploratory reading the idea that you are a cheecker,
that you are supposed to check cach and every thing that each child has
téad, you will be overvhelmed, You should not even stark, for it will
not work. Children read so fast and so much that you'll be bogged down.
To cncourage exploratory reading, highlight big ideas. To cocourage
sustained reading, aveid cheeking for avery detail,

loang passages out of their books. This is not neécessary. You need to

The sceond mistake commonly made is to listen to children read
nok
if

agag
assess word recognition to some extent, but if your mission is to help
children respond to ideas in books (to get some important ideas instcad
of all of them), your conferences must cncourage children to search out
ideas rather than listen to efforts at oral veading, Ask the youngster
to find one piecture or one page that he likes be \ i
reasons for the choice, This process begins to
Do not let childien tell everything the book 15, D |
question: 'What can you remember about your b " That's the worst
question you can ask., Each question agked a youngster should relate to
how wise his choice was and how much he appreciated the book ho read,
Focus on one or two of the ideas that make a d 3
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Book talks and conferences can be fun, if you remember that your
objective is to encourage reading, not cheeck in detail gverything that
has been read or said in the haok. Your objective is to help the
youngster realize what he needs to do to improve himself. You are a
guido, Talk to the youngster about his reading and what he necds to do
to become a better reader. Then you will have taken the firsc stops ko
truly improving children's reading, This is how productive readers arc
made, ' :
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BLACK LITERATURE FOR CHILDREN AND ADOLESCENTS

Jean B. Sanders

I " and 1'm not
sure that I ecver want to be called "Ms"--it sounds su sexless. Today

I want te be ealled "Mrs." Somehow that title gives me more right to
talk about my grandehildren,

There are times when 1'd rather not be called "or.,

1 have eight grandehildren, and I could go on about them for
several hours, 1 don't intend to. I mention them beocausc 1 want to
emphasize the fact that my intercst in my subjeet for today is more

than academie. I am concerned about children and tho world in which
they are growing up--my own grandchildren and all others,

Gooks are a part of their world. Certainly, as May Hill Arbuthnot
has said, "Books are no ubstitutg'f@r living, but they can add
inmeasurably to its richness.” (Children and Books, third ed., p. 2.)

Porhaps, 1f we helicve in them strongly cnough and use them Wla(ly, boalks
may add to the richlncss of life by fostering better human relations.

Thirty years ago it was not really possible for children's books
to foster better rclations betwevn races, Charlemac Rollins writes
that in 1941 when she prcparﬂd the first edition of We Build Togothot,
a bibliegraphy of children's books that PIESLHLLd Negroos as human
beings and not as SCEfEDtyPES," the work was "arduous indeed, for
fow stories could be found that offered a true picture of Negroes
in contcmporary life--books that Negre children could enjoy without
solf-conseiousness, books with which they could identify satisfacterily,
books thae white children could vead and so learn what Negro young
people and children were like." (We Build Together, rev, ed., 1967,
Pi- 1x=%.) -

About the time Mrs. Rollins was working on this bibliegraphy, a
crusade .. started to provide children's books, both reading texts
and extracurricular material, which more truthfully depicted minority
peoples. At that time, the few existing books with black or agther
minority characters were those which showed them as stercotypes--
not as human beings with diverse occupations, living in many different
arcas of the country, and belonging to various sociological groups--
human beings with cmotional reactions and thought proccsses not unlike
their white counterparts, This crusade was largely incited and
promulgated by librarians and soeial vorkers--not by teachers, who
ghould have been the first to demand such books.

Teday, thirty years later, the situation has changed. Augusta
faker, iu the Introduction to thc New York City Public Library's
latest bibliography truthfully reports: "Now we have buoks about blacl
professionals, judges, sailors, and cowboys. We have books about
black conservatives as well as books about black militants--blacks,

12
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t, as they arc found in every walk of life." (The Black Expericnce

it
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€
thi _&§ Books, 1971, p. i1.) In addicion, onc way add that we
all kinds of books for all age levels: picture books, fietien,
aphy travel, folktales, poetry, purely informational texts, and

< In acrempting a bibliography of black licerature for children
lescents, I found over two hundred such books published in the
single year 1971, not counting texthbooks. These bosks include many
phases of 1life in Ameriea and in A"rica, Some are poor books, some

are medioere, and some are exeellent, The number of good ones has
Ingreased to the point that interested o organizatiens are now turning
their attention te E£illing the paps in children's literature with
needed books about American lndians, Chicanos, and other racial and
e¢thnic minoritie-,
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The 1960's were most prod ictive of books with black characeers,

Yet, in 1970, many people were digappointed that these books had not
served the purpose for which they were intended. It had been hopad

that by providing bouoks which could make self- identity possible for
black children and beoks which would make white children awave that
black people were not all men111 servanfs, some sort of harmony between
races could be achieved. In 1970, in the introduction to a a bibliography
cqlled About 100 Bouks, Aﬁﬁ C Wolfe wrote rathor pessimistically:
"Looking hack, we sce now that we were perhaps too eptimistic about
prospects for social progress and peace in this country, and abread, . . .
we know now that some of our Lﬂfllgr convictions about how to reduce
group hostility were not borne out,”

tis my personal belief, however, that it is too soon to give up

i al cancept that Ehlldfﬂﬁ 5 books can help to achicve

p ac zf 1 luma relations. 1In the first place, one generation iz not
nough to chang; attitudes that have developed over =o many years,

But perhaps more important to any cffcet these books may have is the

fact that they are not yet available to many children, although the

publishers have donc there part in'pfaduciﬂg them. They are not

available to many children simply because alementary teachers have

failed to make them available,

Some teachers are not even aware that such books exist. Some
teachers are so smug, so sclf-saiisfied, so set in their ways that
even when they are made aware of sueh b@uks, they don't make any
effort to acquaint their students with thom. What good can ‘these buoks
posaibly do if they are not read?

As a teacher of children's literature at the college level, 1 know
of the idealism of many young teachers-to=be, their hope for LhE things
they wish to accomplish in the classrooms where they will ultimakely
tcach., They recognize the need to prevent projudiee from fomming in
the white ehildren they will teach, and the nead ts provide black
children with pride of race and thé kind of EduLﬂtlDﬁ that will give
them a chance in a. world of unequal odds. T don't doubt the intent of
these young people to usc any means they can Find in their teaching to
cstablish better human relations in this country,
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But even for these young people with altruistic ideals, therc gre
going to be hurdles to jump in the use of children's books with black
eharacters, They must first of all learn to judge the publishers'
offerings in order to know which ones to try to make available to
their students. Then they must overcome the reluctance of the prineipal’
or the school board to invest in these books, FEven when money is not
a problem; some principals and school boards are not convinced that
these books are necessary, and some of them have ingrained prejudien
that keeps them from spending money on books about black people, Provided
the principal and the schoel board will buy the books, there is still the
possibility of prejudice in the community (particularly if the community
iz a Midwestern non-urban one) which will cause eriticism or iven dismissal
of a beginning teacher who dares to introduce these books.

In addition to prejudice from white adults, racism on the part of
black militant groups sometimes complicates the choice of books. Some
militant groups insist that only a black author or a black artist can
produce a child's book which truly depicks black characters; hencc they
would restricet the choiee of books to ehose done by membors of their
own race. Such a contention is in direct opposition to the cencept of
universality which holds that all men are brothers—alike regardless
of skin color,

Yet in spite of all these hurdles in the way of young, idealistie
teachers, the main hope that these books can accomplish better human
relacions lies with the young people going out te teach,

L am not suggesting that older teachers be fired and their places
taken by younger ones; nor am I generalizing that all older teachers
will fail to introduce their students to books which might work against’
prejudice. But from personal uxpnr;;ncc as I myself am an elder one,

I know how hard it is to change one's ways of teaching and to start
ising new materials.

Morcover, some obsarvations bother me, I believe that there is
truly a generation gap when it comes to choosing books for children,
This, of course, is a broad generalization to which there are exeeptions.
Yet, the experiences of my grandehildren and occasions when I have visited
clﬂmentaty classrooms make me believe that some sort of in-service training
in children's literature--not just to introduce black literature--might
be desirable, For cxample, one third-grade teacher of my acquaintance

cecompletely ignores the many beautifvl and ereative books her studoents

wou ld En]uy and instead has them memorize facts about early Ameriean

authors' lives, That is her idea of a literature program. Another reads

all of Hawthorne's Twice Told Tales to her classes im the belief that she

iz preparing them for ruadlﬁg'édﬁifrlxtzfature A seeend-grade teachor

told me not long ago that she doesn't waste any time on new books. 'My
children memorize good old tried and true poetry like 'The Psalm of Life,'
poemg that will teach them something," she bragged, These are extreme

cases, of course. But I want to make the point that many teachers have
failed to keep up with trends in literature, though they may have been forced
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te leaen new math and new szeience.

I have sugpested in-service training for these teachers, beeause 1
doubt that they would cver attend a conference or any mecting wiere they
might learn that times have changed in books as well az in other areas.
When they do attend conferences, they elect scssions dealing with
sub]ﬂzt material which they will agree with, rather than zessions whose
titles sound the least bic controversial,

The gap between ignorance and awareness is not always a generation
gap. Young people ag well as older onés may have an ignorance of now
trends which iz the resule of insularity. Here in the Niddle West |
especially in non-urban areas, we are not faced with some of the
problems that beset schools in large urban arcas on both coasts,
simply because we do not have as many children in our schools from
minority races, And when we are not faced with problems, we seldom
seck new methods and materials. Nevertholess, students in all our
schools need books with black characters. A returning teacher. in
last year's summer sésgién remarked, "I simply didn't know these books
existed, T hadn't even thought about them, because ours is an all-
white cansnl;dgtgd school." Then she added, very wisely, "We nced
such books begcause our children seldom if cver come into contact with
people of other races. When they leave our eommunity and do meet
those of other skin color, they ought to know that skin color doecsn't
make people different,”

i}

You may have noticed that I have not remarked on the litceary
quality of the many books with black characters that have appearcd
in the last Few deeades. That's a strange omission for an English
teacher perhaps. I will certainly have to say, here, that not all
these books are of high literary quality. Yet, as a grandmother I'm
sure thac the lack of literary quality would nat prevent my recommending
gome of these hooks, For the sake of the world in which our children
. : live, the social value should be allewed to cutweigh literary considorations
' _in some cases,

What good can these books do toward establishing more harmenious
liuman relations? Frankly, I doubt that anyone knows. I have read
many reports of studies made on the possible effect of reading on behavior,
and none of them impress me greatly, 1 don't know whether a black:
child will be happier and better adjusted because he finds his counterpart
In Steptoe's stevie or whether a white child will be prevented [rom
forming racial prejudice just because she can ampathize with Mary Jane.
But I do believe in the power of books; and T believe we ought to giv
these books a chance to do what they may be able to do.

"‘1\
\ﬂl

As a literary researcher, I know good juvenile books with black
eharacters are availabla in EDHEldEZSle numbers., I know the trouble

and work that went intoe making these books available, As a-grandmother,
I'm frightened and angry because many clementary tecachers arc not using

these books. 1 want my grandchildren to know all men as their brothers

ERIC
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and to find joy in living in a world free of projudice, If books can
help--cven a liekle=-then T'11 yell at any elementary teacher who dovan't
h boeks.

at least oxpoge thom o =y

Finally, afrer all this hacvanguing, let me offer a last note which
is more construckive, If (wu arvc not familiar with the sort of hooks
I've been tallking about, try % ~m=--you may find you'll like them! ‘The
rst step Ls to consult a goor bibliography--or vour librarian. Then
soleet soveral that sound inter. ting to you. After you've read them
yoursulf, try ruading one aloid 2> a group of children, Don't Ekreat it
ag a soeial study, Read (& just for fun. Then, if the childruen want
to talk about it, let them talk., But don't preach a sermon on the
book, A good story speaks for itsclf, and you may be pleasantly
gurprised that ehildren in your group vho have novoer commented on books
bofore will comment. Don't ever read aloud a book that you -don't like,
just because you think it may be good for the children. You'll find
some you can't help liking!

=
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TO EACH HIS OWN BOOK

Elizabheth Weller

Never hefore has there been sueh reecognitien for the importance of
children's books as there is today. Never before has there been such a
sengitivity to the variety of children in our country, children whe
have always heen with us but who have nat found cheir comnterparts in
books as they do today. [ would like to discuss how we can get these
children and books together to help children discover the inspiration
of reading far enjoyment and self-fulFiliment. T would like uz ta
consider the present status of reading and some of the causes of
children's attitudes toward reading, 1 would like us to consider
the future of children's reading--First a gloomy prediction--fallowed
by a brighter ontlook. If we help children in their quest for reading
for enjoynent and self-fulfillment by providing interesting content that

think, the future can bo radiant,

The average youngster in the U.5. has spent 11,000 heurs in school
by the time he graduates from high school, and 15,000 hours watehing
televigion. According to Dr. Gerald L. Looney of the University of
Arizona, the average adult in chis country spends ten.years of his
life wateching television.l

Wich this commitment to television, parcnts have little time to
read. We [ind many teachers who de not read unless they must. Many
ol our younp teachers have never known life without television, [f is
not unusual to hear one of our talented young teachers say, "[ can't
read a newspaper., [ have always gotten my news on TV." In all
probabilicy, as lifetime viewers of Saturday morning TV, many young

. teachers have hecome hablituated to the relentless interruptions of

commercials (an average of one commercial every two minutes in y
November, 1971, agcording to Earle Barcus of Boston Universicy), =

With thesc adult cxamples hefore them, ig it any wonder children
are like Mexican jumping beans in the classroom and the media centers.
Most of them are nonlinear-oriented (the snob term for "picture viewcrs"

ot "nonreaders of words in lines™ .3

xlNancy Larrick, '"Will Ghildren 5till Read Children's Books," Publishers
Weekly, 201:15 (April 10, 1972), 122,

17
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Televigion is often given thé major blame for diverting ehildron
from their reading.  vet publishers have done their share to lessen
ling pleasure through their deluge of teaching aids, ready-made
tests and other deadening accessories. Now we Tind that A-V prodiucers
are. bringing out joy killers to accampany book-related materials,
Prestigious Caedmon, for example, provides matching word lists and
" kit

What {s to-be the future of the nonlincar-oriented socicty?  For
the majuriey, there will be ware listening and viewing, less time for
silent reading. Fven though there will alwavs he some dodieated

readers, the minority is shrinking.

g interost seoms

The age ac which children pass the peak of readin
to come earlier now. Clildren who read hungrily in second and third
grades ave tapering off in the fourth and fifch grades. Schonls have

-often accelerated this tendency.  For example, there is the school

librarian who permits a class to bhurrew only at 2:30 each Thursday.
There are many teachers who still administer the lie detector tegt in
the form of a required book report. Children soon learn the more they
read, the greater is the punishment, :

Perhaps one af the best indices to the future of childron's boolks
and children's reading is in the cxperience of the paperhack hook
clubs. Their sales depend upen the choiees and purchasas made by
children. We find that ¢hildren prefor paperbacks to the hardeaver,
reinforced hindings in the library. With cight out of twelve of the
major publishers for children bringlng out ninety pereent of their
children’s books in paperback, children will find many books that will

appeal to their interests.

A study of paperback. elub offerings show more and more hooks groving
out of the mass media: television, movies and comics. These are
among the hest sellers. Also among the best scllcrs are more and more
scgmentad hooks--those geared to the twa-minute 4§V attention span.
Stop after a page, pick it up again, starc anywherd and no continuity
has been lost. Some of these are non-hooks: riddles, jokes, tricks
and how to's of every sort.

There ave also many honest-to-goodness hooks which are popular:
the anthologies of pap/rock lyries and a growing number of poetry
books. These not only it the TV child's of[-agaiu-on-again pattern
of reading, but they are meant to he heard, and he is accustomed to
listening. More and more A-V material is related o bovks, some of
which draw the potential reader to the hooks, while uthers turn him
away. The closer the recording or the tape is tu the printed page, the
stronger the bridge.

L{ books available for children include those attuned Lo their
interests and their patterns of reading, If A=V aids foecus on Lhe real
book, and if we have faiech in the children to ehooge thelr own hooks
and to delight in the pleasures of reading, the futurc is right. The

T\
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children are ready. Arc we adults ready? What can we do to help children
find the inspiration of reading for enjoyment and gelf-ful fillment? i

Sixty percent of the population suppasedly has the ability to read
without severe mechanical problems but hag little or no inelination to
read cxeept perhaps that which is required of them.4 Thig is a sobering
thought, to say the least. Are there any recomméndations for dealing
with students psychologically disinclined to read?

s

Since reading is a process and not a "subject," one becomes proficient
by practice. Thus to help the child achieve the goal of reading for
enjoyment and self-fulfillment, ve must encourage the ehild to read widely
beyond that reading he does in the classroom situation. With wide outside
teading, the ¢hild can come to underscand that reading is a joy in and of
itsclf and not simply something to do conncered with school work., Childron's
experiences with books should alwvays, always be revarding, unforeed and
satisiying,

§¥y I |

B
l
1

The content of the book is more important than anything clse if

one is to reduce the problem of reluctance. Lt is the content of a woell=
written baok that makes the reader think and feel, that introducve him
te nev facts, and that suggests some answers ta problems important to

im in his now or in the future. It 1 the content that will turit people
into readers and readers into individuals.
made by Guy de Maupassant o
o satisfy many noeds or desires

fusi]
]
i)

The public as a whole is composed of various groups whose cry ko us
writers is: ' '

Comfart me i
Amuge me

Touch me

Make me dream

Make me laugh

Make me shuddor

Make me weep
Make me think.

(&l

At times children are conscious of their reading needs, other times they
are not. Any one of these needs can be satisfied in part by rcading
quality literature, Still I am not advoeating that children should cmplay
books asz the exclusive guide to life, Yet T do believe that literaturo

]

4Aidan Chambers, The Reluctant Reader (London: Pergamon Press, 1969,

Ps 4.
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ur rcddtng, This process takes a lifetime, but its
bL%lﬂﬂlﬂ m our early years of reading. When a child experionces
a story n 1is fecling, he discovers within himself differeut
rcactions to the same situation. He lives them out alone and then shares
his very personal rosponses with his speeial friends, real or imaginary.
The e¢hild needs literature, for it gives, as Robert Lawson put ie,

!, ...the chuckles.....the gooscflesh.....the glimpses of glory" he loves.
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Comfort me, says one reader. How can one get comfort from reading
a story that comes close to showing some of the same situations one
actually faces in one's own 1life?

Amuse me, There are many choieces in children's books that: ean Elll
the request "amuse me," For example, the excellent fantasies by Jean
Merrill, such as The Black Sheep and The Pushcart War, not only amuse
childrien but also prnvidL vide considerable ) ‘thoughtful discussion. The
Pusheart War is certainly one of the most original faneiful stories

e. The time-is 1976, the place New York City and the
problem the fact there are so many huge trueks that traffie on Manhatean
Island is in a constant snarl, The three big men in trucking decide
that the first step in their campaign to eliminate other vehicles is
to attack the pusheart owners, But the little people won't be put down;
they fight with pins, and the number of flat tires puts such a gtrain on
vepair faeilities that trucks arc left stranded over all the island.
In the most ingenious fashion, Jean Merrill attacks corruption in office
and meaopoly in business and she docs it with bland humor that avoids.
any note of bitterness. We need not limit the amusing to the obvious,
Children can be taught to recognize the teehniques of the satirise,
They need some direct instruction and repeated exposure to it,

There. are books to take the child to places he may never sec in

person, to acquaint him with peoples and periods of the past, to
answer his questions and broaden his horizens, to help him empathize
with athers through experiencing their tragedies and joys, te understand
himself better through mecting people with problems like his own, and
to give him relaxation, stimulation and shmer pleasure. Repardless of
the child's purpesse for tcading he must have as much opportunity as
pogzible to come into contact with books, opportunity te read the book
he wishes based on his own choice and taste, The ehild must realize
his selection is a very personal matter. A buok enjoyed by one person
may leave another quite bored, In ather words--ta aach his ewn book!
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FROM GAMES TO ROOKS

Patricia M. Brown

Two types of nonreaders are presently the cause of much concern
among cducators. The first of these ig the child wha can read hut
doesn't.  "™Je have led him right up to the water and still he won't
drink." This child's reading appetite could be whetted with some
literary salt. e nceds to be read to, to learn to anticipate the
arrival of the sports page of the daily ncwspaper. He could read the
directions to put a model airplane together, then eheck out the
mechanical workings of a plane in the eneyelopedia and perhaps even
read a biography of Wilbur and Orville Wright, In short, the nonreader
who can but won't read needs to be coaxed into seeing reading as a
source of endless informatien and entevtainment,

The nenreader who does not read because he cannot decode words
presents a different sort of challenge. He too needs motivation and
stimulacion. He also needs to develop and practice the decoding skills
he lacks. His strengths and weaknesses sheuld be carefully diagnosed
and evaluated, Reading materials should then be seleckad which will
remedy the deficiencies. Diagnosis and materiai selection are difficult,
time-consuming tasks. Motivating the remedial reader to work on tha
materials so earefully selected is often the hardest task of all. The
use of commercial and teachce-made games is one solurion to the problem
of how to get children te work on these specifie skills your diagnosis
has indicated are essential te and lacking in their repertuire of reading
skills,

This past year I worked as an elementary reading specialist. At the
beginning of the year I did extensive diagnostic tésting with each child
and listed the specific skills that he needed to work sm. I then chose
materials which would help him overcome his particular problems, The
last 10 minutes of each 30 minute period was set aside for a reading

games time. My initial purpose in using che games was to motivate the
children to work hard during the first 20 minutes so they could play
games during the last 10 minutes, At this point I didn't realize how
many skills reading games could teach. As the vear went on, T heégan to
realize that the children were very rapidly learning the words or skills

called for in a particular game. It was then that I began devising and
assigning specific pames for specific children to help the remediati
of those areas of weakness pinpointed during the diagnosis,

The results of this experiment were most gratifying. The children
were learning the skills and having a most enjoyable time doing so.
Towards the end of the year we spent the first 15 minutes of each period
doing "sustained reading” (everyene, zven the teacher, reads any book
he chooses). The last 15 minutes was spent in what the children called
"playing' and I had learned to call "skill building,"

il
o
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What are theze magle games? low do they work? Where do you get
them? A game has two parts. The first and most importamt part for
the children is the strategy, how you play and how you win, The strategy
should be simple and quick. Young ehildren would muich rather play
Five quick games than one long one. Two strategies which T found most
useful were the Rummy Strategy and the Concentration Strategy. Both
arc familiar to the children.

In Rummy the dealer deals five cards to each player. Each eard
has a word on ir. Children have a match when chey get three cards with
the szame element. This element, which ean be anvthing, is shown in
red letters. When a child has three eards that mateh he puts them
down saying the three words., Ile iz not penalized for not kinowing how
to pronounce a word. The other children or teacher help him to decode.
Children in cturn pick up the top card from the pile or the diseards,
put down their matches and discard. The Tirst child who gets rid of
all his eards is the winner.

The Concentration strategy is similar eo that used on the popular
television show. Words or pletures are put on cards which are placed
face down in rows and columns. The first child turns over two cards
and if he has a match szavs the words or picture namcs ard takes the pair.
e continues to play until he wisses, An unmatched pair iz returned
te its spot and the other "contestants™ try to "concentrate" on what
they saw where, The play continues until all the cards are matched
and the player with the most mateches is the wvinner. Most children
secmed to genuinely enjoy both these game strategies. The children
with better visual memories would often prefer Conecentration which
they said took "skill" to Rummy which they saw as involving only "luek.

it

and sLudgnts Lo dEVlSQ thgm, Twn nf my Sthh Erad; fumthall LnthUSLasts
finally got turned on to 4 game built around a football strategy. A
field was drawn on a large piece of poster board; pictures of current
football heroes were pasted around the sides, The boys had a limited
amount of time to match and say pairs of words., For each word matched
ard identified the football was moved 10 vards toward the goal line,
Each "touchdown"” was workh six points. One extra point could be ecarned
by choosing and reading a word from an "easy" pile, two points by
choosing a word from a "toughies™ pile,

While it is a quick simple strategy that counts with the children,
the teacher's concern is mainly with the skills she builds into a
particular game. Both commereial and teacher-made Rummy games were
used by the children. The commercial games we Phoniec Rummy A, B, C,
Ei

and D. Thesze games are produced by the Kenworthy Educational Service,
Buffalo, New York, and cost about :2 00 cach, Each game contains two
different decks of cards. A delineation of the spec1fi elements caught
in each game will serve as an example of howv a single strategy can he

used to teach numerous skills,
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Phonie Rummy A eontains unly short vowcl words. One deck has
casy consonant-vowel-consonant words; the other adds beginning and
ending blends and digraphs. Rummy B teaches long vewel sounds, One
deck contains words that end in &, The other is compesed of words
in whieh the long vowel sound is made by two leteers together, The
two decks in Rummy € work with words having the oo, ow, va, ew, ar
and pu combinativns. Rummy D works with harder ce, ir, ur,
and two syllable words erding in the ble, dle, El&! El&
combinations. The children and 1 made other games using EhE Rummy
er;tLg_ Initial blend games yere made by pasting plctures begluning
1 un thg eards, More advaneed games were made by
suffizes and prefixes. We found
and Ehc chlldruv exp nced more success

thE LﬂmL mnvrd more s

if we limited cach game ta four different phonemic clements. At the
end of the year ecaeh ehild took home the game he had made to play with
during the summer,

: the Rummy games. Particularly
such as with, went, ] and saw were put on cards,
two cards for caeh word. The ehildren who needed to build a sight
vocabulary then tried to get a makeh by Einding and saying the twe
identical words. Wec limited the number of pairs to ten in this game so
that play moved along at a ;apld pace. All the phonemic elements taught
in the Rummy games could also beé taught in a Concentration game by
making up packets contaiuing words with threc or four different phonemic
elements. Any twe words with the same red letters would mateh.
Concontration ean also be used to help ehildren determine the aumber

of syllables in a word. One, two, three and four syllable words

arc put into onc game. Two words macch 1if they have the samec number

of syllables.

The Bingo strategy was most uscful in developing a sight voecabulary.
The words to be learned were typed on cards te resemble the familiar
tingo card. Duplicates of these words were also written on slips
of paper. The slips werc then pulled eut ... 2 jar and children covered
the word with a marker. Binge could be wen in the traditional ways.
The winner beeame the caller, giving each child a ehance €2 rocognize
as well as call out desired sight words.

Tic-Tac-Toec gamesz were very popular with the children. The usual
Tic-Tac-Toe board was constructed and children were able to put their
marker where they chose by responding correctly to a task, This
strategy was particularly effective in spelling and dividing words
into syllables. 7To use this as a spelling game, the children should
wark in pairs. One child picks a card, reads the word and puts it in
a sentencc, His opponent then writes the word and puts it im a

sentence. His opponent then writes the word on a magie slate, If it

ig spelled correetly he gets to place his X or O on the board. The
teacher, of course, is responsible for choosing appropriate spelling
0

words for ecach pair of children. To useé this same strategy to teach
syllabic division, each child chooses a card and writes the word on
the card in syllables. He then turns the eard over to check the correct
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syllabication »n the back.

And on and on and on . . . Once you starc using games to teach
there is no end to the fun and games you and the children enjoy. Once
they know a lot of words and how to decode a lot more, it is not too
difficult te move them from games to hooks. ’
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UPTTGHT: COMPETTTTON TIME

Franceg T, Williams

"T get so uptight every time T go into the library because there
ig go mueh in there that 1 want teo read--zo mueh that [ want to know

i
and 1 havvn'c had time to read it all " T‘ g is a statement made by
20 was [illing out forms for

s

This kind of statement, rare as it may be, alwavs gives a glow
to the English teacher and/or the librarian, both of whom can feel a
measure of success in having '’ prgpurly motivated" at least one student.

A close laak at a Eypical day fgr Hafy reveal; just how mueh in
eompétition ile activities
throughout high schﬁal Wlth art ag a ma'ﬂr lﬁtErLEL she spénds sOme
of her "Free time" each day with her pai z or ccramics; she plays
guitar and composes both the music and the lyrlcs far many of the
numbers she plays and sings; she owns 2 horse whith she rides daily;
she is an expert tennis player; she has a part-time job to earn money
for college; she is intercsted in community affairs and plays an active
role in teen-age organ ionz., When would she have all the time for

extra reading that she would like and maintain the high academic average
she has had?

This is only vne student. Others have music lessons, dancing lessons,

ports, clubs, church orga ﬁlEaELDﬁS cheerleading, and 1 am sure there
i thers. We surely can't ignore televisiow as a competitor., Mary
sjardins in School Librarieés, spring issue, 1972, reports that 406 per-

ent of senior boys and 61 pereent of senior girls, and 61 pereont of
ffgshman boys, and 74 percent of freshman girls view televizion more
than two hours daily. These same students report d that 55 percent
of the girls and 48 percent of the boys spend more than one-half hour
a day reading,

Lo e

ey
m
(=]

"'ﬂ [

I believe that all of this has a message for us as classroom teach
who hope to hElp all Studaﬁts enjoy reading so much that it w >
a permanent pleasu Yy we must hélp them f "h
well as find thé bBDkS. ThlE of eourse, is T
thenm gain skills needed by th:m including undzrstand;ng and interpreting
. , developing adequate voeabularies, understanding concepts,

seeing inferences, evaluating materialsz read, and broadening interests,
We must also teach literary works prescribed by a required curriculum.
Some of uzs may become discouraged when it seems that our job is Hydra-
headed and we are pulled in oneé.hundred directions at one time. However,
1 believe the way is open for us to Ery several avenues to arouse mare
of our students to become book-curious, to help them expand their
experiences through books, and te find real enjoyment in books.
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Some of our students may have lockers in the eorridar nexr to the
library door but thoy do not open that door to go in; others lament thae
they can't [ind anyching "good to read" there; or othors boldly g¢laim
that the: have already read everything in that library. How many times
in the past year have you heard, "There's nothing in our library that's
relevant"

How do we motivate these studente to want to read? Someonec has
defined a reluctant reader as the "turned off kid who hasn't had any
positive experiences with reading," lHow do we turn him on so that he
will have positive expericnces? Booklists haven't done ir. Required
reading of a specific number of books in a grading period hasn't done
Criglish curriculum hazn't done it,

must, then, find more time in our classrooms
. ide for infommal eonversations about books. I am not referring
to the old, and I hope ov -of-practice, "book report." These
conversations can be ! moest convinecing when they are the spsntansous
ones of "I've just finished a good book." They might be given to
the entire class or to a particular student or to a small group. This
could take only a few minutes or a large part of a period depdnding
upon the number of students "turned on" by a special book. [n any
event, it can be time well spent and we need not feel guilty for
delaying the assigned lusaon, Through these informal eonversations,
students gain confidence in their ability to read and in their ability
to t=i. about what they read. This, with direction, can lead some to
discover the author's purpese, the theme, the mecd, and other points
teachers feel are important. Mozt of all they inerease enjoyment and
enthusiasm about a book,

Aceessibility is an important key to reading. 71f some students
don't go to the hooks, we can bring carefully chosen haoks to the
students. If the librarian isn't already our best friend, we mus
cultiva :

i
o]

0

that friendship. Books brought into the classraom never fail
to get "takers." Yes, some of them ger lost but hopefully they are
read. Tnexpensive paperbacks have been a real blessing, for we can
stock our reading tables and shelves -with titles that really move,
Again, let's take time to talk about them,

We have hee
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arrangement. Perhaps some good
Flexibility, creativ |
programs, alternatives are terms in the p ssional vocabularies today.
Let's make them work! English teachers have been known to be an
inflexible group, somewhat reluctant te try new approaches. Now that
we knov that in order for us to teaeh not all students muse szlwvays read
the same short story or the same novel or the same anything and that

ome of thiz eriticism.

no literary work is sacred at any special grade level, we have the

opportunity and challenge to provide alternatives. Classes-can be more
productive, even more exciting, and the reading more fun for the
[a)

o ead

individual students when they have choiees within a framework

Ity I

study.
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For tuo long we have prescribed students' reading based on whar we
thought was good for them. Today's students are becoming more voeal
about this prescription and we are slowly learning that we get along
better when we listen to each other. Our students today are imnterested
in TODAY--today's problems are real to them: racism, drugs, early
marriage, school drop-outs, war, environmental contrel . . . . Fven
the most reluctant high schosl reader will read on thesa subjects
whether the material is that which the teacher recommends or net. Some
of today's writing for adolescents may, according te reecognized ériteria,
lack literary value but it may defianitely deal with the world as

adolescents soo it,

An energetic reading consultant organized a "Brealkfast With Rooks"
group which met weekly during the past school year, Approximately twenty
early birds came at 7 A.M. to hear ahout and to diseuss, over rolls and
hot chocolate, books of their choice. Some of the members didn'e miss
a meeting;. several read all of the books mentioned during the year. One
boy who was a slower reader but whe enjoeyed all of the meetings said
that he had learned about a let of books and had a list of ones he wanted
te read. That, certainly, is a good beginming. :

The school librarian sponsored a "Read-In" program in which she
invited students to write briefly about books they had enjoyed. Ome
interesting feature of this was that it appealed to many students
we t not have expected to participate voluntarily., It provided an
oppertunity f[or them to see their writing efforts in pri Could
there be a more revarding experiance to boost self concept?

For some students, films, tape recordings, records open avenues to
reading; others may even progress from film viewing and discus n
film production. This surely is one way of blending reading, writing,
and speaking into meaningful activiey. We are aware, howe: 2r, that
turning on electronie media deesn't necessarily "turn en' all te be
readers.

In fact, if we are honest, we will admit that no one trick of magic
will "turn on" all readers and that not all readers will be aroused to
the degree axclaimed by Mary. We cannot expect equal performance in

readin ng af all of our students any more than we can expect équal

gérfa - activity requiring

speei lgﬁDfE the deferEncEs in adolescents, their
b :kgfnunds, the r ab;llt;es, their interests, their motivation, and

We must not ignore the studies and réséarch which indicate

} ed to re=examine our curricula and aur goals in light of some
nf our failures; we need not sacrifice the good from the current practices
and materlals. We need some of the past and the present to build for
the new. 1In "A Decade of Teen-Age Reading in Baltimore, 1960- 1970,"
reported by Linda Lapides of Enoch Pratt Free Libkrary in Baltimore,
Jane Eyre and Gone With the Wind survived both lists in company in 1970
w1th Catcher in the Rye, Joy in the Morning, Black Like Me, and To §ir,




[
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fven the most sovere erities agrec that ono main goal of education
is to help students find that learning is interesecing and cven exciting
so that they might develop a genuine, intellectual curiesity and a love
for knowledge; in addition they might realize that as independent learners
they ean vstablish personal ideneity and become independenc and eritical
thinkers.

Whecher we can accomplish this through more informal book talks,
through independent study or individuallzed programs, through a flexible
program that permits substitutiens for some of the "revered classics,”
through electronic media, or through the many other ways whieh others
might suggest will depend upon our itensity of effort. The Dartmouth
Conference in the summer of 1966 suggested that English ceachers stop
talking so much about literature and

the students experience more
literature; let them use short sturies and poomz written by the
students, dramatize incidents, and read more aloud, This would place
more emphasis on students' responses.

It is unrcalistie to think that we shall ever suceced one hundred
percent; however, [ am convinged that ehrough the litersture studied in
our classrooms we can expand the reading of our students and hopefully
many more of them will, like Mary, be "uptight" because they haven't
boen able to read everything they have wanted to read.
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HOW RICH IS THEIR READING?

Louise P. Clark

Concerned teachers and librarians are interested not only in
helping children learn the skill of reading, but in the quality of that
reading, and in what takes place in the mind of the ehild ag a resule,
Children who have developed the mechanical abilites involved in reading
may still be missing the most exciting possibility-=the process of
thinking independently and reflectively about the ide presented by
the author. When questioned about a story read quite recently, many
students were unable to cxpress an opinien as ta the reasons for actions
taken by ecertain characters, or the meaning of an important guatation.
They obviously did not become involved enough to spend any effort
thinking while they read.

An excellent activity for encouraging the art of eritical reading
is the sharing of ideas in a group discussien. Students immediately
“perk up" when they hear an opinion expressed by a peer with which they
violently disagree. Apathy dizappears and imvolvement sots in--invalve-
ment in which they are required to give reasons for the statements they
make, or to back an opinion with a quotation From the reading. The
give and take which ocecurs in this type of situation can eventually
result in many benefits:

The habit of reading carefully and intensively

An improved ability to state ideas clearly

The ability to organize facts and evidence to suppoert

an opinion :

4. The development of tha willingness to listen with respect
to opinions of others

5. An inerease in the power to think independently and

reflectively about new ideas

B

As one speaking from both good and bad experiences with discussion
groups, T would like to state unequivocally that a good group discussion
does not just happen! As in so much of teaching, there must be planning,
organizing, and preparation to precede the sort of spontaneous, free-
wheeling, student-centered activity in which great thimge happen,
Following is a description of an organization which takes much of the
time-consuming, organizational preparation from che load of the busy
teacher or librarian wishing to lead a discussion group.

The Great Books Foundation, a non-profit educational organization,
was founded in 1947 for the purpose of providing reading and ‘discussion
programe for people from third grade level through adulrhoed. The
Foundation selects from lists of books considered great by universities,
libraries, and other educational organizations; tests them with experimental
discussion groups for suitability to age level: and publishes them ian
paperback boxed sets..

[
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In erder to be cligible to order the sects o
aid, you must complete the Junior Great Book

books -and the leador
g r Training Course.
The sessions are conducted by professional sta

£ H

551 'f members of the Great
RBooks Foundation, are two hours cach, and are held onece a weck for
it wicks, qulng the course, the trainees learn the art of question-
ing-=the various teehniques that cnable them to initiate, sustain and
conclude a successful discussion, They learn the importanec of having
two lcaders conducting the sossion--two sets of eyes and ears (not to
mention two minds) will catch twice as many ideas and keep the
participants involved more effeceively. Huch time is spent in learning
to rocognize and formulate the three types of queseiens used in this
technique:

1. TInterpretive--questions pertaining te an important idea in
the book to which thore are ne pre-set right
Or WrOng answirs

2. Factual

3, Evaluative

The questions are arranged in clusters. The first question im the eluster
is called the "basie question’ and should stacte in a comprehensive fashion
a problem to he considered in order to arrive at a deeper understanding of
what the author means by what he has said. This basic question is followed
by at least eight more interprotive questionz which contain ideas related
but subordinate to the idea expressed in the basic question, The test of
a good eluster of questions is whether or not the ce-leadars themselves
arc genuinely eurious absut this idea, T1f they have preconceived notions
as to answers, they are apt te lead the discussion teo strongly to thosc
conclusions. Questi@ns of fact, which make you recall something the
author has said, and questions of evaluation, which ask you to relate the
book to your own life, should be usad sparingly and only if neaded to
reinforee the basic idea.

ﬂ-[ﬂl-ﬂ

Participants im the course soon discover that much ¢ must be spent
with a co-leader in pre-discussions to form effective basic and follow-up
questions. Above all, the prospective leader is urged to vemember at all
times that he is present at the discussion ta keep the interplay going
betwoen students,; not to lead it toward any foreg lusion of his
ownl. Students shmuld be encouraged to cxpress themselves freely, and then
to listen respectfully to the opinions of their peers.

Now to the organization of a Great Boelk Discussien Group, Obvisusly,
this is not an activity designed to help students having serious reading
problems, but an enrichment program for students who are willing and able
to read, There can be no discussion if the material has not been carafully
read and considered bafore the meeting. When students enroll inm a discussion
group, a session should be held to Eé?laiﬁ the importance of the foellowing
rules whiech will make the discussions as enjoyable as possible:

\H\

Read the story before the meeting. If you don't you won't
be allowed to take part in the discussion.
. Read very carefully, and mere than one timé if possible. When

-

(%]

yDu come across words you don't underseand, use the dietionary.
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3.7 Take noevs as you read. Underline passages in che hoak

about vhich you have a question, or which you den't under-

stand, Use the blank pages at the end of the story te jo

down ideas which oeceur ko you while reading.

alk only about the story. If you start talking aboutr a
different story, or about the life of the author, other
students will not be able to discuss it, and time will be
wasted,

5. Listen earefully and politely when another student is

talking. TIF you don't, you may migs a clue, or an

prlanatlun of something which puzzled you.

g cly, and be prepared to defend your statements

‘l"

g from the story, Always bring your buook to
ting 2o we can scarch for proof tegether,

More than one grade level can be combined in a group successfully,
but thc number should be held to Fifteen or lesgs. In a group larger than
fiftegn, there is simply not time for everyone to contribute, and the

shy students will be left out completely. Junior Great Books discussion
groups can be offered in a variety of ways:

--as an extracurricular activity, usually after school hours,
early evening, or on Saturday,

--during schoal hours as a substitute for study periods,

==ag part of the repular curriculum,

Leaders can come from the teaching ranks, or from interes.ed parcnts who
have taken the tra;n;ng course, Students can purchasc books themselves,
or school systems may purchase them {f the activity is part of the
eurriculum. Meetings should be held svery t7ie or three weeks for

twelve sessions. The length of meoeting rocommended is 1% heours. Letters
should be sent to parents explaining the objectives of the program, and
enlisting their help in seeing that students are well pr;parcd for tho
meetings.

Although the leader aids containing intoepretive qutstum; are a
great help, they should not be relied upon entirely, Teaders should
meet to discuss these questions, throw out ones which do not appeal
to them, and add ones which have caught their interest while reading
the selection. They must be extremely flexible, with many possibilitics
covered in their prepared questions which will enable them to abandon
n idea which does not appeal to students | gh with one
which does. The discussion, however, should not disintegrate into a
bull scsgian on whst the ﬁtudcnts ILRE abﬂut the story, but should

pfgpn’ftlm‘l
However,
x:;::d and anulvgd in the
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ideas put forth in great literature, you will know that it is worth
every minute of it!

fg te organizing Junior Great Books Discussion
tooks Foundation, 307 North Michigan Ave,,

o
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100K MAKING FOR BUDDING AUTHORS

Bernice J. Mayhew

Amang several important kinds of children's literature perhaps none
iz more important to children than the literature they ecreate for chemselves
by their own writing. It is by setting thoughts down on paper that children
discover how words fit together, how sentences take shape, how punctuation
helps keep ideas clear, and how necessary accurate spelling is for ideas
to mean what was intended, It is through publishing their own books
that sceds of pride in authorship can be sown, for im the publication
expericnce the work becomes enhanced and the ehild dignificd. 1Tt is by
having a special nook for the housing .-f a budding authors' library that
an oxciting exploration of words and ideas can take place through the
reading of peer desires, fantasy, tragedy and humer., First grade is not
too soon to start. In some elementary schools from first grade up, the
core materials of the reading program can be found in pupils' written work.
In other elementdiy schools, library shelves are sectioned off for pupil-
written boaks that circulate just as do other books in the collection,
by means of library cards,

Certainly, encouraging children to write stories and bind them into

s onc way teachers can show respect for children's writing,l Toachers

! ko for a leng time that pupil writing serves as a motivation for

pupil book making; and teachers have known for a long vime that the prospect
E d pil writing into a book hasz proven to be highly motivacional

tion of that writing. Book making in the elementary classroom

iz, however, seldom explained from beginning to end. That is the purpose

of this presentation. To give some suggestions, first of all, about what

to do onge pupils are inelined to write. Then, to explain how pupils can

be shown how to make a cloth-bound beok, And finally, how to prepare a

place of honor for the books budding authors have made,

How will PUPIL WRITING pracecd
when book making is the goal?

As mentioned above, motivation in book making provides a circular
effest: pupil writing serves as motivation for book making while book
making also serves as motivation for pupil weiting. At the first stage in
the process, however--once pupils are inclined to write--the motivational
pay-off in terms of an acceptable product must move in a somewhat ordarly
sequence, One sensible order is to go from a rough draft, to proof reading,
and on to publication preparation.

anigan, 'Children Make Their Own Books: Real Respect for
ing," Indiana Reading Quarterly, Vel. 14, Ne. 1 (Fall, 1971}, 5-7

=
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igh Draft. As teachers-inscrvice or teachers=prescrvice know,

st stories that children write for themselves and their elassmates
grow out of their own experiences, fantasiecs and interests. Stimulating
discussion, including random "brain storming," cam bring experienccs
into the open, fantasies out of hiding, and incercses to the surface,
Once ideas begin te "fly," they can be guided into focus by jotting

them on the chalkboard for a small group or on slips of paper for
individualz, The pupils can then decide what idcas best suit the
writing they plan to do.

After stimulating guided discussion, pupils are ugaally eager to
wvrite, They write rough drafts of their stories on lined tablet
paper appropriate for the grade. The teacher gives them unknown worpds
they may need, or they turn to their own file box "word banks" or to
one of several dictionaries which diffor in format and difficulty level,

Other suggestions children may wish to follow are:
s+...Leave a space for the unknown word and keep on writing,
-+...Write as mich of the word beginning as possibla,

-+...Write the probable spelling on an extra slip of paper,
If it leooks correct, use it,

a piece of paper at hand so that the teacher can
ckly write down a requested word.

Think the story through before beginning to write, then
ask the teacher to list the hard words on the chalkboard, or
on a piece of paper.g

The references made to unknawn words and what to do about them apply

to spelling as well as to meaning. Children should not worry, however,
too much about spelling at this peint in their authorship. A flow of
ideas and the spontaneous expression of them on paper are desired in the
rough draft segment of the process.

T

In addition to discussion, other motivators for writing can be an
Idea Box, a Picture File, or a sack of atrticlés to be used as a Crab
Bag. Children who are "stuck" for an idea may find among these a trigger
for several writing possibilities,3

Mactie Miller, "Young Authors Project Encourages Writing and
Reading," Indiana Reading Quarterly, Vol. 14, Wo. 2 (Winter, 1972), 10-11.

31bid.
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Broof Reading. Pairs of children often read their stories to each
aother and make corrections as they look on the copy together. In the

intermediate grades, a
as proof readerpsg,

Froafl readers may
advantage if they read

Proof Reading
Proof Reading
Proof Reading
Proof Reading
Proof Reading
Proof Reading

WP AL G el
r

volunteer or chosen panel of students can function

find rereading the material several times an
cach time with a different purpose in mind such as:

Reading for gentence scnse
Reading for misspelled words
Reading for punctuation

Reading for capitalization
Reading for paragraph sense
Checking on title, margins, ete.4

A simple reference chart of a few proof-reading symbols can
function as a further aid to identify types of mechanical writing

problems. The following list includes those symbols frequently used
by elementary school children:

P Paragraph needed

NO P No paragraph needed

C

ap Spelling error

%/ Comma needed

./ Period needed

Insertion of word, phrase & Apostrophe needed

A
\, Cross out of unnecessary word
5

Incomplete sentenca

ibf Quotatien marks needed

/] capital letter needed

:3 Combine short sentences; or, break a NO /// Small letter needed

long sentenece

Pupils even in the primery grades can be shown how to code proof-reading
symbols related to capital letters, punctuation, word insertions,
spelling, paragraphs, and cross-out of unnecessary words. They take
pride In this knowledge and in the proper use of it., A final copy of
the work is written when corrections have been made, .

Publication Preparation. Each child prepares the final copy of

his or har own story for publication, The stories are written in either
manuscript or cursive form directly on unlined book page paper. A
heavily lined sheet of paper slipped under the paper to be written upon
becomes a useful guide for keeping the writing line straight.

4Psul Anderson, Lanpguage Skills in Elementary Education (New York:

Maemillan, 1964), pp. 34547,
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Some children in every elass may need to dictate stories and
have them handwritten or typed. This special requirement should net
keep them from authorship. They should not be made uncomfortable
because a handwriting problem or a spelling preblem causes ereatcive
writing to be an embarrassment instead of a pleasure. They feel
cmotions, they cateh sensory impressiomns, they can think, and they
can give verbal cxpression to their thoughts,

In some schools, the typing of all children's stories is a
routine matter, As recently as the mid-1960's, one school had two
typists working out of the elementary reading coordinator's office,
These "sceretaries' for the children were available to the classroom
teacher at his or her convenience. (Upon being schaduled into 2

" elassroom, the typists rolled over their typewriter stands and either
typed as the children dictated their EtﬂflES or typed thE children's
final eopy on to book pages for the 7 Now, in the 1970's, with
teacher aides so prevalent in schools, an entire class can be casily
accommodated, :

Books of pupil writing should not be considered complete without
tle page, illustrations, and perhaps a table of contents. A

ati
title page sample follows:

\I"T

Title
Author

Illustfatéd
by

or

Pictures
by

(Copyright)
Room . 11
Shiawassee School
Farmington, Michigan
Plans are made for a publication day when the rough draft, proof
reading and publication prEpafaELﬂﬂ have been finished.

SHarry Hahn, Consultant to TltlE 1 Project, Farmington, Michigan,
1965-66,

ERIC
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What will happen
on PUBLICATION DAY?

There are several ways to make books and bind them in the clementary
15510 Children's steries, poems or plays, jokes orf riddles can be

lmadz aﬁg-éaund; for example:

1. by using contact paper avér strong cardboard

2. - by using snap and ring binders

3. by stépling pages between colored cardboard and then rurning
matehing or contrasting tape down the stapled cdge.

These book making methods are useful, but none is as practical and
professional looking or as permanent as the cloth bound book we want

to introduce te you and show you how to make teday.® Many ereative
writing efforts of children deserve a durable binding that permits thig
special brand of literature to circulate and te be read by many children.

Before going ahead with the publishing aspect, the materials needed
must be reviewed, the book making procedure clarified, and the cost of
separate books calculated.’ '

-

Materials Needed

=

Paper for book pages (8% x 11)
2. Dry mounting tissue (1l x 14)
3. Cardboard (6 x 9)

4. Yard goods (1 yard makes & bﬁaks)
Often brought from home by pupils. :

5. Darning needie

6. Stout thread, twine, or yarn

OFlanigan, op. git.

7Partigipants at the session were presented with an informational hand-
Q out on materials and procedures and shown a video tape of book making prepared
ERIC by Miss Lucy Skelton, a doctoral candidate,
P o o :
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Children usually bring most of thesc materials into the classroom

from home, They are easily found around the house, Even young primary
age children gan bring cleetric hand irons from home and learn to use
them ecarafully,

Ei

ERIC
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Making the Book

Decide on number of pages to be folded in half,
2 l nk pages (1 in front to be pressed down; 1 in back to be
ddmm)

\Lrh
['_(l

f Contents (optional)
uction paper for drawings or pictures

Fald pages in half.

Make holes with daming needle along ereasec in fold 1/2 to 3/& inch
apart,

Thread darning needle using double thread three times the length of
book pages (use single thread if twine),

Back stiteh from top to bottom maklng a solid stitched line.
a. Up Eirst .hole with nescdle and thread
b. Down second hole . .

Back up first hole, down third hole, cte,

Sgoteh tape top and bottom ends after stitching is done.

=3
d.
(Long art staple saves time. Results as good.)

Diagram

1/211 _ 3/4“
& Material

[

et -1 . Dry HMount

R . _ cardboard

Choost yard goods,
a, Cut 1/2 to 3/4" beyond dry m@untlﬁg tissue,

" b, Put dry mount on material.

¢, Place cardboard on dry mount. Leave 1/2" space at center.
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7. Fold over corners, one at a time--press with iron.
Fold down top side, press:; fold over left side, press; fold over right

side, press; fold up bottom gide, press.

8. Plaece book pages flat on second dry mount sheat,
Cut dry mount to fit book pages, '

9. Plaee over cardboard and material.

=
[

Press blank front sheet of paper with hot iron 5-6 seconds against
second dry mount sheet. Press blank back sheet of paper with hat
iron.

i

Voilal Le livre!

1t has been found that materials are more casily handled and readily
dispensed if stations are arranged around the room. In the primary grades
or the lower levels of an open concept school, teacher aides or intermediate
age students can assist the teacher with young pupils. In the upper grades
or levels, committecs can man the stations. There can be a Paper Station
to issue dry mounting tissue, construction paper for illustrations, and
cardboard; a Yard Goods statiom whara yardage that appeals to both boys and
girls can be selected (boys seem to prefer felt, burlap, loud plaids or
wild stripes, while girls tend to like animal prints, birds, or flowers
in less vibrant colors}, a Sewing Station where darning needles,  thread,
scigsors and thimbles are on hand, and last an Ironing Station where three
to six electric or tacking irons, or a dry mounting press are arranged,
The stations can be numbered and small groups designated to move from
station-to-station one group at.a time to avoid confusion.

When the routine has beem established and book making begun, pupil
groups form naturally in terms of their expertise. Some manage paper
handling faster than others, Some sew quite skillfully., Some iron the
fabric and paper on dry mounting tissue with a minimum of time and
difficulty. Other children require considerable cime for each part of the
procedure. The author noted this to be true of students at the college
level of the junior year when she introduced this book making technique
to language arts classes., Variations among elementary school children
in terms of their capabilities should be expected to be more pronounced.
One way to ensure enthusiasm for book making and maintain the motivational
spark is to set aside a large block of continuous time for it. 1Inm this
way, annoying Lnterruptions camnot interfere with the completion of various
tasks only to dilute the positive cffects of the enterprise. Specific
time allotments will be different in different situationz. The teacher
or the teaching team will need to datermine what iz realistie.

Cost in money as well as in time must be considered. The cost per
individual book runs about 25 cents. This amount covers the supplies children
do not bring From home, The dry mounting tissue is the most expensive item,

The costs quoted in the price 1ist below are approximate, since costs vary

ERIC

Aruitoxt provided by Eic:
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in aceerd with locality. ‘The dry mounting paper, tacking irons, and dry
mounting presses can all be found where visual cducation mazerials are
sold, or photo dealers earry them,

BRICE LIST

Dry Mounting Tissue

]4] 150 500
heet sheat shect
box
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Standard Model, polished base 9.95
Deluxe Model, free-slipping surface 10.95

Dry Mounting Presses

Junior 60, aucomatie thermostat 92.00
Standard 120, automatic adjustable
thermostat . 178.00

Expensive equipment is not essential to have an exciting experience
develop., Particularly not if only one or two classes are bool making at
the same time. However, if a whole school begins to comsider-pupil
writing and the literature produced and bound by students as an integral
part of the overall reading program, then dry mounting tissue as well
as book page paper would be purchased in quantity and perhaps a dry
mounting press would be needed for every room or work area. School
personnel who have embarked with pupils on the adventure of book making
testify that it is singularly worthwhile, improving overtime as a motivator
for both pupil writing and pupil reading.

Whare ean we put

a BOOK NOOK?

Books made by budding authars in any grade or at any level usually
turn out to be interesting or beautiful or clever. They need to be honored



side for them in the classroom, How can a special

by having a place a
shall be put in it?

5

place be made? Wha

An easily assembled paper chain Book Neok can be one answer. The
pupils can make it themselves. Chains are made by linking multicolored
construction strips 1 x § inches long with ends taped together. When
these are attached to the ceiling, they give the illusion of a boundary
yet not of anm enclosurc. The Rook Nook remains open, accessible and visible,
Whe is in it as well as what is in it can be an important indueoment for
reading! The Nook can be round, oval, square, or gblong and as small or
as large as available space will permit. It need not be the only reading
cornor!

What shall be put in this Book Nook? The tcacher and pupils have a
unique chance to arrange a pleasant learning enviroument, A rug, pillows,
low table, book shelf and perhaps a lamp are a few of the furnishings that
can be found around the teacher's home or donated by pupils. Somchow,
lying on a rug to read or sitting on the floor on a pillow to do it secems
very attractive to children--so, if we want to promote the reading ‘of
their own literature, why not let them lie on a rug or sit on pillows?

The book samples on the table are from Shiawassee Elementary School
in Farmington, Michigan, A Reading Coordinator friend leaned them for
this presentation. Schools have been mentioned in which the 1literature
pupils write is a staple in the reading program. Shiawassec School is
one of them, thanks to the work of my friend Mrs, Daisy Barbour, the

‘insightfulness of the principal Mr., Ronald Jackson, and the inspiration
of Dr. Harry Hahn, Take time to look at some of these books. Two or
more from cach elementary grade were pulled from the school library
Authors' Shelf. Notiece that cach book has its own library eard and can
circulate among all of the pupils in the school,

Book making need not be confined to a single classroom or to a single
school as the Young Authors Project at Evansville, Indiana, proves. This
project has been suceessfully going on since 1969 in the Lvansville-
Vanderburgh School Corporation, Many classroom teachers and reading
teachers have been involved with the students in the effort, The
evaluative eriteria for the project state that the program is suceessful
"if at least three books per 100 students enrolled in grades one through
eight are bound and placed in the library and if there is an obsarvable
interest in reading books written by peers". According to reading teacher
Mattie Miller, these criteria continue to be well met,®

What are some of the RESULTS
- whén budding authors have made
their own boaoks?

At least eight resulte can be listed as outcomes of authorship on

Sgillgr, op. cit.
Q
ERIC
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the part of elementary school children:

1. The stimulation for reading and linguistic exchanges among the

authors about their works. This activity benefits the low-
pewcr reader more than anysne,

2. The growth of vocabularies through discoveries of new, wonderful,
unusual words with their actendant new, wonderful, unusual meanings
that the authors have made aleng the way.

3. A greater respect forand care of commercially published books
‘used in schools. This attitude is particularly necessary when
paperbacks are flooding the publishing field as they are today,

4. A knowledge about bogk size, shape, weight, kinds of paper used,
sizes of print, format and illustration,

5. Aﬂ EsgLfﬁEEE faf hﬁﬂk ﬂWﬁEIEhip te the extent that the building

6. A desire to coellect a classroom library of budding author books
to exchange among classmates.

7. & shelf of budding author works in the school library for
eireulation throughout the scheal,

8. An authors' annual book fair which is of value not only to scheel
children and school people but to parents as well. .

Agide from Pupil Writing, Eublig tion Day, and preparing a Beok Nook,
the eight points-given above may have impact at length upon the community,
Among the budding authors may be the news roporkers, journalists, essayists,
medical or scientific writers, poéts, playwrights and novelists of tomorrow.
Tzachar respact for pupil thtlﬂg may result in the eventual full flowaring
of authorship and bear fruit in productive, constructive careers.

As goon as you can, practice book making yourself and then get together
with some budding authors for a splendid time. For children do read, and
seem to learn how quite painlessly, when they read their ewn literature,
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"Harriet W. Ehrlich

(The material reproduced here was presented by Mrs.
Ehrlich to the conference participants. Her address
involved audience participation based on the ideas
contained in the material which follows,)

"Great art flourishes from encouragement.'--Mansfield

ATHNOS PHERE

There must be a warm, friendly atmosphare so that the student feels
free to express himself. Creativity takes place when everyone is inter-
acting freely, accepting and being accepted. But creativity cannot grow
in chaos. Children want reasonable limits. Tt is important to explain
the nature of acting, It only works if participant prectends every minute
he is "on stage" (or in magic ecirele). Children are aware of what would
happen in the middle of a very sad secene they are watching on television
if there is inappropriate laughter. When this is discussed with them
they say it messes the geene. So it will with your scenes. Some
teachers establish group rules immediately; others, as the need arises.
Often children establish their own rules. A magic whistle or a magic
word is a fine signal for silence, When establishing this atmosphere
conducive to creativity, keep in mind thae you are not setting limits
because you cherish discipline, Rather you are establishing an atmosphere
of mutual regpect--a climate that nurtures ereativity and allows children
the opportunity to express as Coleridge said, '

"What nature gave me at my birth )
The Shaping Spirit of my imagination,"
Some points to remember:

a. Encourage freedom within reasonable limits.

[ ol

Independent thinking is more important than "correct" answarsg,
(In Creative Dramatics there are no right or WIONE answers
where emotions are involved,) Provide many epportunities for
ehildren to make decisions.

¢. Start working with group until children are comfortable. Do
not insist that a reticent child must parcicipate but invite
him to join in when he is ready,

d. Games help group relax and interact, (See Games)

43
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e. Name tags (for first sesgsion) and a warm greeting at begioning
and end of each session makes cach child feel his identity and
worth, (This, of caursej applies to after school groups.)}

Creative Dramatics is an art. It fails when the leader dees not
provide the children with an opportunity to master dramatic techniques.
Preschool children are apt to be able to pantomime a simple story, but
generally speaking, it is best te follow a definite sequence move from
one stage to the next as the children gain mastery.

a, Pantomime - Ask class hov many things they "say without words."
Discuss how our actions communicate our feeling, Encourage
children to be aware of non-verbal commuaication.

b. Simple physi al actions using the five senses. (Sce Sense
Memory)

e. Improvisations involving feeling - Ecnfllct (3ce Emations)
d, (haracterization. (See Characterization) .

e. Dialogue., {Sece Dialegue)

f. Story Dramatization. (5ee Story Dramatization)

BREPARATION

Careful preparation, dramatically presented, is most important.
Flexibility is also essential, No lesson plan is more important than
5p§ntaneau5 material that is instigated by the children.

Learn to listen to the children--encourage exchange of ideas.

(8ec Lesson Blan)

CHOTCE OF MATERTAL

Know your group=-its interest and background. Let this guide your
choice of material. However, as Sybil Marshall says, "I believe in the
theory of education which states that one should start from what the
children know but my whole teacher's being rebels against the children
of a depressed mining area learning about coal mining....Children begin
or are where their creat1vg imagination take them as much as where dreary
facts take them.'l

lSybil Marshall, Aﬂveh;ufégin gre;;ivg,@dg;;_}u (Oxford: Pergamon
Press, 1968), p. 191,
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Choose stories you like so that you can present them with warmth apd
understanding. Avoid the moralistic or banal. Realistie, but high
expectations are important and challenging, Story materials to dramatize
do not have to be on the childran's reading level, Aesop's Fables and
Nursery Rhymes are fun for all ages. (See Bibliography)

SELF DISCIPLINE ‘ B

Control from Within

It is important that children werking with Creative Dramatics
experience guccess and satisfaction. They also reeceive recopnition
from their peers and the leader, Thus, it is an ego-strengthening
activity. Surely, it is easier to behave when ope has a good feeling
about oneself. A good teacher ecan, with honesty, find the strengths of
every child and share this with him. When children work in groups to
create an improvisation, each individual is involved as a "team member"
and cooperative work brings tangible results. The child is working to
please himself and his peers. Satisfaction from socially aceeptable
behavior along with the pleasure of creative dramatic activities encourages
the child to want to achieve self-control.

(4]

Respect for One's Peer

Respect for one's peers should be encouragad by recognizing each
child's worth., Positive, constructive evaluation of seenes makes the
participant aware of his and his peer's worth, The leader should
congistantly discuss emations. It is impossible to create a role unless
one is aware of feelings. Through drama the children are encouraged to
become aware of their own and other people's feelings,

mall groups (4-6 children) are a very impbrtant activity to help
children solve problems, make decisions, interact and taste the success
which comes from inner centrol. If a group has been unable Eo work
together to create a scene, this provides am opportunity to discuss the
reéason the group could not work together. ‘o ask children to try to

find solutions,

L]

Lpnll.]

HOMEWORK

Give children "homework," some assignment to carry out until the
next session. The assignment can be as simple as watching people touch
various objects, observing how you move when you are angry, thinking
about the character you want to play in the story that is being dramatized.
Throw out a question to encourage "research” and ask them to find the
answer for "next time." An example a leader used was, "Where did the
Pilgrims get the orange you said they had in the first Thanksgiving feast
we acted today?" (It's very easy to say, "Don't be silly, oranges don't
grow in Massachusetts,") A Creative Dramatics leader encourages children
to learn how to find information,
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All groups enjoy drawing plctures about the story they are dramatizing.
When working with poetry, encourage the children te write their own pocms.
Do NOT yive time-consuming assignments after every session.

MOTIVATION

A leadi ‘ivates the children with enthusiasm. B5he uscs her own
imaginatioa ¢ arvuse euriosities and set a mood. The teacher's participation
helps siiimuilate, wotivate and reinforee group feeling,

CLARITY
Be enthusiastic and clear in giving assignments, Review materials

which were tricd previously. WNever begin an exercise until everyone
understands the assignment.

CONCENTRATION AND TRUTHFULNESS )

Whatever happens on stage happens for a reason, One must know
Who, Where, When, and What. Ask the children to make a picture of
the scenc in their minds, They should tey to thimk the thoughts they
would be thinking in the scene, Thoughts and feclings make our bodies
move. Do not allow a child to continue any scene unless he is "in
character.'" A play area is set up; the rule of the game is to pretend
ayvery minute,

VARIETY

Vary lessons with relaxing exercises, rhythms, exercises in sense
memory. Use various techniques, such as (1) phrases, (2) props, (3)
magic ball that grants wishes to stimulate improvisations and help
develop imagination. Use hand puppets and games. (See Suggested List)

EVALUATION

Follow each exercise with an evaluation period, The teacher sets
the tone of group discussion and halps ehildren learn constructive
eriticism. The teacher's positive attitude acts as a model. Begin with
That did you see that you believed?" The children soon learn to stress
the pesitive, 'What can we do to improve the scene?' comes next. It is
good techniqua to use the character's name rather than the child's when
evaluzeing., ""THE KING or THE BEAR didn't really get angry enough.' Ask
such questions as

Did we understand the action? Did everyome stay in character?

pid we solve the problem?

O
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Be aware of interrclatedness of allied ares.
d poetry. (See Bibliography)

Rhythm, music, art

47
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Schogl District of Philadelphia

CREATIVE DRAMATICS

GOALS and OBJECTIVES

Academic achievement

More interaction

Remedy skill deficiencies

Inereased vocabularies

Number of gtories, poems
child knows or haz heard

ACADEMIC -

Provide

Child as total being: cmotional,
soeial, intellectual

situations that allow child |
to oxpand verbal and cognitive
capacities so that vocabularics
grov and independent thinking

is encouraged. Breaden total
clagsroom communicatisn.

Encourage thinking, verbalizing, reading.

Motivatoe Reading - Raise gquestions and

capitalize on children's inmnate
curiosity. Encourage rescarch.
Through dramatization, arousec

interest in licerature, poetry,
history, ete. Expose children
to good books; arouse interest
by story telling and reading.

Encourage Body Movement - Nonverbal

communication which reinforces
oral communieation. ''Nomverbal

pathway to specch development,'

Teach Word Analysis and Study Skills

through dramatic activities,

studies and Black History more
meaningful,

2 yames Moffett, A Student Centered Language Arts Curriculum, (Boston:

Houghton Mifflin, 1968).
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High invelvement
Interest level high
Ability to listen
Fnthusiasm

More positive attitude

toward school

ATTENTI

ON AND CONCENTRATION - Intcraction
cpcourages concontration and
attention. Learning by involvement
and getting feedback, Mativate
children and avousc enthusiasm

so that they become invelved

in learning, If material is
relevant and satisfics children's
interest and coneerns, then
attention and concentration should
follow,

GROWIH - Opportunity to work
coopératively with other ehildren.
Develop self-discipline, Receive
peer récognition, Taste success
(ego strengthening) in order to
provide child with a positive
school experience. Help child
learn to defer (taking turns).
Encourage child to be aware of
and accept differcnees, Provide
opportunity for pupil to gain
insight into his owm feelings

and allow him to express streng
feelings in a controlled enviromment
(dizcussion and dramatization).

To develop greater avaremess of
himgelf and others.
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GOALS AND OBJECTIVES

Problem solving
Awareness of alternatives
Imaginative (creative) thinking

Cultural enrichment

PROBLEM S0LVING - "Msnipul&;iv@zand
11

exploratory experience
Opportunity to classify, categori
and chance for inductive thinking.
Child should be eneouraged to
guestion and oxplore new ideas.
5ti
by giving pupils opportunity to
use créative. dramaties when
techniques invelve using
imaginations and finding ways
to solve problems set forth in
story or improvisation. Use
role playing to show there are
alternatives. Eneourage children
to find answers for themselves.

"Assess a situation

"Sat a goal

"Develop strategy for achieving

goal
"Implement plan"

b
[
Il

TO ALLIED ARTS - Musie, poetry,
£, To broaden horizons.

4pescription of the program of the Pennsylvania Advancement School.



GOALS AND OBJECTIVES

og ad

Observe which senses us
most often

Increase in descriptive voeabulary
duc to sensory awarcness

Test teacher's attitude before
C.D. zourse and after
Observe a good C,D, teacher.
Note any differsnece in
children's attitude toward
classroom and teacher
/e general atmosphere in

classroom

Ask mature teachers if they
have changes because of C.D.
How?

=t
Hhy

T

translated

Vh\'jw

aying

O
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SENSE AWARENESS - "There is nothing in
the intellect which is not first
in the senses."? Thie includes
sound discrimination, heightening
visual awareness, sensc of feeling
and verbalization of touch
sensations, cte.

TRAINED TEACHERS whe -

Show aceceptance and respsct for
children both verbally and
nonverbally. Set realistie
limits.
iralize on children's strengechs.

vide evaluation period and
eéncourage open end discussions.

Eztablish classrooms where there
iz an atmosphere of child
involvement. She uses relevant
materials so that children are
motivated,

Encourage children to find answers
for themselves.

Plan lessons well. \Uses imaginative
materials, follow through and
provides feedback,

Are concerned with their own
continugus growth and use allied
arts.

Have good discussion technique
and can aceept children's

Provide atmosphere of truse,

Are interested in the total child--

Cap
Frov

d

social, intelleetual and cmotional
growch, This might be called
student oriented class,

Have high staudards which challengd
pupils but have sensitivicy
enough to aceept each child's
contribution based on child's
ability.

Use Creative Dramatics to produce
their own new teaching techniques

the Latin.

‘r'f
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DRAYATIC PLAY

"Pg play it out is the most natural aute-therapeutic measure childhood
af fords, "6

Make beliove' - pretending - imaginative play - play it out - Winifred
Uard calls it "trying on life."

"In addition to its general utility in relieving tensions and externalizing
inner uxeranﬁze it helps the child sct boundaries between reality and
unreality.'

"A means by which the child works out his difficulties for himself se that
he may meet the challenge of his werld with Cﬂnfldﬂﬁﬁgn He also uses Lt
to make up for defeats, suffering and frustration."

- ="In play activities the child is engaged not in self expression only
but also, and this iz most significant, on self discovery exploring and
experimenting with sensations, movements, and relationships through which
he gets to know himself and form his own econcepts of the world."

CREATIVE DRAMATICS

"Is an inclusive expression designating all forms of improvised drama:

dramatic play, story dramatization, impromptu work in pantomime, shadow

~and puppet plays, and all other extemporancous drama. It iz the activity

in which informal drama is created by the players themselves."

Creative Dramaties is an immediate experience for the ehild - he supplies
hig own thoughts, words, feelings and actiong. 1t is lead by a trainmed,
gsensitive leader. It is a group experience. Drama means doing.

PANTOMIME

Acting without words. Expressing feelings, thoughts through use of the
body without speach.

Eric Erickson, "Studies in the Interpretation of Play,
Psychology Monographs, 22 (1940), 56l.

7Ffaﬁk Hartley, Understanding Children's Play (NWew York: Columbia
r 3

Wlﬁlfrgd Ward, Playmaking with Children, (New York: Appleton Century,
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IMPROVISATION

Dietionary says it is "an impromptu invention; somcthing done off hand."
In Creative Dramaties it is a secnc which is planned in advance (who,

where) but action and dialogue are left up to players.

ROLE PLAYING

Role Playing is a part of Socio-drama in which a 1ife problem is acted
out. It gives the child an opportunity, by reversing rolus to find
alternatives to varlous life situations,

RHYTHM
A more or less regular reoccurrence of emphasis (heartbeat), Usad in
Croative Dramatics to describe many al'@lé ;cg vities, such as, responscs

to music, pouctry or physical aces,

mple - Milk Man's Horse (see poestry)
Playground activities, running, jumping

Fl\

STAYTING IN CHARACTER

An aszsist given by teacher-director to the 55 udent-actor during the

solving of a problem to help him keep foecus.

Wiola Spolin, Improvisation for the Theatre (Evanston, IU., North-
western University Press, 1963).
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SENSE MEMORY
"There is nothing in the fntellect which was not first in the scnses, 10

INTRODUCTION TO FIVE SENSES

Teacher: '"How do you know what gous on in the world? How do vou know
L am here in this room?"

Child: e can see you,"

Teacher: '"Close your oyes, ' (make some noise, centinue to talk)
"How do you know I'm s£ill hepe?"

Child: "o ean hear you,”

Teacher:  "You go home today, you go into the house and you ean't scp
it or hear it but vou know there's a cake im the oven. How
do you know ie7"

Child: "L ean smell ic. "
Teacher: "Good! Now it is dark and you can't see the cake but you take
a bite and it is choeolate. How do you know?"

Child: "[ ecan tastec it,"

Teacher: "Supposc you tried to cat it and it was so hot you couldn't
hold it - how would you know that it's hot?"

child: "1 could feel ig,"

Teacher: "Now - we kinow that we have five senscs - woe can sec, hear,
smell, taste and feel,"

For young echildren - pictures can go up on the board.

We see with-

W hear with

We taste with

We smell with---ceccce-mmoooc-c-oqios
We foel withe-cmecocao oo 27

Answer is likely to be hands.

10pncient axiom: "Nihil est un intellecta quod pruis non ferit in
it
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Teacher: "os we feel with our hands.” (1 then step vn a tov and ask ==
"Did you feel that wich your hands - or if I tickle you = do
you fecl that with your hands? No, TIf you o outside o a
very cold day - are your hands the only part of vou char feecl
cold?"
"What part of you f{cels the cold? We [cel with

Child: "We fecl with our whole body:"

SUGGESTIONS - For older children

‘ive Dramatics. Write the two words on the hoard and ask
"means. What is the difference between the word ‘make™
We "make' a bed or eup of tea, What sort of things do
Drama comes from the Greek and means "action.” 1f you
use T.V. language they understand. Coming next week an exeiting drama.

BENSE MEMORY
MOTIVATLION
A table with various objects on it which ehildren can feel,

Categorics and Classification

Smooth Rough

a sheect of paper sand paper

a panc of glags a jagged rock
Soft Hard

fur picce of metal
coteon ball rock
marshmallow sourball

What is hot - what iz eold, cte., ate,

SAMPLE IMPROVISATION

When: [t's a hot Sunday in August,

Who:  You are all dressed up ready to go visiting, your mother isn't
ready, )

What: You get a piece of ice and use it to make yourself more comfortable.
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Questions te ask:

1. What is ice? Aceept water; but point out that if you turn on
the faucet, you don't pet ice.  Accept all partial answers
until you get fce is [rozen witor.

2. What happens to igee when 1 hold it in my hand?
3, Why does it mele?

4, What do I have to be careful of in this scene? What are you
wearing? What day iz it?

5. Have yuu decided how to use the ice to make you fecl cooler?

Where:  The iee i3 in a dish in front of you., You arc at the kitechen
table, Draw your "eonecentration box'" - start pretoending when
| say BEGIN.

It is often helpful to coach - or foeus attention = "Careful don't gec
that good dress wet" - "Gee, this ice fools good,” ote. At concluszion,
praise and cvaluate.

ADDITTONAL EXERCTISES FOR SENSE OR ToUCH - Whole class.

Hold a kitten.

Light a mateh and burn your finger,

Test some water - it's very, very hot,

Make a smowball with your bare hands., ,

Try on a pair of shous that are too small.

Wear a sweater that is itchy.

Pick up a turcle.

A rose with thorns,

. A delicate vase,

. You have three things on your desk. (4) a ploee of eonstruction
paper, (b) a picture, (¢) a contalmer of sticky ff. What
gort of stieky stulf will you use to make your picture stieck to
paper? Have children degeribe what they will use - paste, glue,
rubber cement and what sort of containor they will be using.

How docs it opon?  (Spatial Conceptz) What must you be earcful
of in this scene? UYhat other scnses beside touch will you be
using? After the picture is in placc - evaluate - ask - how do
your hands feel?

Wash hands. - (Strcss Sequencc)

o KN = T P o TIPS G N S}

—

[
—
.

ADDITIONAL EXERCISES FOR SENSE OF FEEL

Smallor groups (6-10)

Be sure to cstablish - WHO, WHERE, WHAT

Q 1. Walk on Hot sand.
[z l(:‘ 2, Walk on rocks and pebbles in your bare foct.

Aruitoxt provided by Eic:
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Walk across a stream on a fallen treo crunk,
Walk a tighc rope.

Wallk in shoes tharc hurc. )

Walk in szoft grass in vour hare fuoe,

Paci RN R L N

ACTTIVITIES

Read "With Your Fingers"ll or "0bjects Behind your Back, 12

A child puts his hands in back of himscll and the teachur places a common
object in his hands. The child Ffecls it (make surc he knows what it is),
The ¢hild then deseribes it hout saying what it is used for, He should
 the ¢lass guesses what it (s ho

Ngie1a fpolin, gp.eit., p, 36,

121h14,
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TECHNIQUES

EMOTLONS

"he school must consider the emotional econcerns of its pupils and help

them work with those conecrns.,  In this way, eaotional and soeial eoncerns

can become the core around which the curriculum is @fgunixud."13

MOTIVATLON

Teacher: 'What do | mean when T osay, you hure my feelings?
Where did you hure me? I don't mean you steppud on my
toa, Where did you hurt me?"

Childron: Respond ("inside" = "in vour heart" are typieal answers),
Teacher: "What emotions or leelings do we all have?"

children: "Good feclings and bad feclings, Happy or sad.”

Teacher: (aceepts answer) 'But you feuel bad if you lost a nickel,

or if your mother is very sick, or {f sumcbody takus your
s a promisc to vou, let's list

toy, or if somcone bre
some other words that tell how we feel.”

CLASSTFY '
Rucord on Chalkboard
lonely surprised
proud gay
jealous worried silly

SUGGESTION

If voung children cannat name cnough cemotiens, it is helpful te give
a situation and ask them hov would you feel if - "your bruther broke
your bike?"

Foelings arc not

It is important to recognize children's foclings.

"eood" or "bad"; it's how they are handled that is important. It

ig important for ehildren to be aware of this, This sert of discussion
of feelings and how we handle them gives you as well as the child
ingights into themselves and others.

learia Fantani and Gerald Weinstein, The Disadvantaged (New York:
Harper and Rew, 1968), p, 364.

ERIC

Aruitoxt provided by Eic:
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SAMPLE TMPROVISATION - (6-12 children)

WHERE =

[l

lassroom,
WHEN - End of school day. Dismissal bell setarts improvisation,
WHO = Yau,

WHAT - Take report card. Go out school door. Read report card.
Walk heme,

First Playing - It is a terrible report. Walk home.

Sccond Playing- (dons immediately without dizeussion of
first playing) It is a wonderful repore.
Walk home.

Discuss and Evaluate

What was the difference betwesn the first and second improvisacion?
What made the differcnce? Digeuss until children are aware thae
.The Way We Fee]l changes the way we move and look,

ADDITIONAL [MPROVISATIONS FoOR EMOTIONS
1. Close the gﬂmt

+ You are very angry, .

- When you have just said good-bye to yodr family (lonely),
- When you zneak in late (scared),

. When you have just gotten the baby to sleaep,

a
b
[+
d s
2. When you rush in with good news.

[

CHANGE OF M0OD

Ask children 1if they ever change from one feeling te amother. Let
them tell you, Examples: Open a birthday gift; you are sure it'sg
that blue pullover you have been wanting. It is not; it is a
horrid sweater. - Get up Saturday morning expecting ko go to a
plenic and lift the shade. TIt's pouring rain. - You are dressing
ta go out. The phone rings, Your friend tells you shé is sick and
will not have her party,

1. "™aterhole" - Based on Death Valley Suite, Grofel4 (older ehi ldren)
Motivation - A picture of a "Forty-niner." Discuss what sore

Yadventures in Musie, Grade 4, Vol. 1, RCA Vietor LE 1004,
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of lands poeple had to eross to get to California Discuss
desert, mirage, oasis,
Play reeord and ask children to try to picture what might be
happening as a group of people cross wasteland, Ask children
to raise hands cach time "something uew" happens or when there
is a change of mood. (Record on board)
a, They are hot and ehirsty. They have left their wagon train
to look for watier om [oot.
b. Homeone secs water. itement starts)
e, They all run to oasis and "use" water. (Their lives
arc saved)
d, They are thankful. (Bell)
e, They celebrate - dance, - men go get horses to water thom,
Suggestions

CHANGE OF

(K]

1. Set scene. Use two large pieces of blue construction paper
fo i

[

Decide on WHO - assign one leader to see the water first,
Everyone must know who he is.

uss scnses - Feel = heat of sum, sand, meouths dry,

4, Discuss change of moods.

5. Play; evaluate; replay with new group.

MOOD - Iee Cream Cone - (young children)

WHo - Child and friend, storckeeper, twe big boys
WHERE - Street, store
WHAT = Child and friend go to store to buy ice cream cone. They

leave store with cones., Two big boys run into them. They
drop cones,

Suggestions:

a, - 5et scene,

b, Decide who they will be.

¢. Which senses will they use?
d, When does mood change occur?
e, What will they do now?
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ACTIVITIES

ROLE PLAYING

Su

1. res shoving emotions may be used, Whar happenad before and
. (See "Use of Pictures'™
2. FPhrases may be used - Group of three-five children make up secnw
based on phr1scs (See phrases).
.. You're nat fair. «
That bolongs to mel
I'm sory.
You can t come to my party.
I wen't pla) with you.
3. Adverb game = "In the manner of the word"
Send one person out of the room. Tho clags decides on
an adverb. The person is called back into the room,
He thgn asks various members of the class to peeform
acts "in the manner of the word, "
Example: Group chose the adverb angrily -
Person who is "it" asks one person at a cime to -
a. Walk like the word,
b. Eat like the word,
€. 5it like the word, ete,
d. Pick up an object in the manner of,
e. Shut the door in the manner of.
The "it" person tries to guess the advurh by observing the persom
acting. Record the words on chalkboard, Acc cept synanyms,

uggestions:

The author feels that role playing ean be therapeuric bur it should
not be therapy., Teachers shsuld not Ery to be psychiatrists, Clazs-
room role playing should help the child meet his own reality and
become aware of alternatives, In sther words, role playing can explor
human relatienship conflicts and feelings on an edueative level.

Leave the uneonscious and neurotie conflicts to those trained ro
handle them,

f scenes is most important. Childeen have an opportunity
Lo dgree or disagree and offer more alternatives,

The accepting attitude of the teacher is vital. If you must moralize,
approve or disapprove, do not try this technique, Tts value lies in
the children's swn 1n51gh:s Dnce yau have used value judgment, the

chlldfen w;ll try to find the "right" solution inm order to please you.
p X
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Uses
To solve current problem or to sce alternative solutions.
Example: Any situation in which there is conflict in which feelings arc

involved.

Children fighting.

Sharing on playground - takimg turns.
Family scenes.

Cheating, stealing.

Piek up problems as they occur,

[ T IR T

To prepare children for life problems they will meet,
Example:

1., Visit to doctor for she

2, Handling prejudice or di

3. Facing their feelings abolt ir."
4, Job interviaws.

Exchanging roles (reversal) allows ehild to think and feel as :
person and gives him insight into others. He must face "both
of the conflict.

PROCEDURE E3
1. the problems.
2. f cts and opinions
3. lternatives.
4, natives.

y (ei original or published)!® but do not finish ik,
f ehildren will make up and dramatize the onding.
THE PUBLIC INTERVIEW!7
This is dramatic technique developed by the authors of Values and

Teaching. A detailed ecxplanation is given, I urge you to read entire
book.

. 15m§§W ning About Ro lriPlayiﬁg Asszociation for Childhood Education,
p. 33.

16ynfinished Stories for Use in the Classroom, NEA 1201 16th St., N.W.,

Washington, D.C.

1710uis Raths, (et.al.):. Values in Teaching, Columbus, Ohio: Chas.
Merrill & Co., 1966, p. 142,
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CREATIVE DRAMATICS ACTIVITIES
Bask Levels PP-5

ACTIONS WORDS DEVELOPED BY PATRICIA GRASTY

PURPOSE:

To extend use and knowledge of "Doing Words" or Verbs,

PRESENTATION:

1. The teacher=lecader says:
"I am going to do semcthing. Be ready te deascribe my aetion
with one word," )
(i.e. = "eat" - teacher should speeifically show what she is
cating)
'What was I doing? Can you tell what T may have been eating?"
Have the children sugpest other words that tell about one action
you ¢an do,
(Record all responses on the chalkbeard,)

2. 'What do we call words that show action?" Secarch for responses
that indicate "Action words" or 'verbs,"

THE _ACTIVITY:

1. "In this aectivity you will have a card that suggests an action
ou can do. Think about how you can present Lt so we will kinow

vhat you arc doing,"

2, Onc child at a time can ghow his word, choosing the next person
to demonstrate,

VARTATTONS :

1, Pictures that show a specific action can be eollected and mounted
for use Instead of word cards,

2, More than une card of a specific word might be diseributed,
so that sovoral ehildren ecan show thelr action abk one time.
(L.e, - dance = varled children may shiow tap, ballet, popular,
ate,)

COMMENTS ¢

1. The toacher must be sonsitive to ehe reading needs of her children

8o that the childron, with cenfidenece, request help wich cheir
own eard, Lf necussary,
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: game should be played for short secssions. The

31 ords
more eften the game is played the more precise you can ecxpect
the children to be in their imprevisations.

MATERIALS :

A starter zct of word cards or picturcs of Acti

1. kick — — ‘ 9. fly

2. swim 10, write

3. jump o 11, eat

4. hop 12, paint

5. shkip Action 13, run

6. ecry . Words 14, drink

7. swim 15. tiptoe

8. climb 16, streteh
Ankonyms
{(Opposites)

Book Levels
1=up
Developed by Patricia Grasty

PURPOSE

To provide an opportunity ko extend recognition of words that are opposites,

PRESENTATION :

"I[f I say 'boy' what word would you give that is opposite?™
(Continue unell response of "girl" and, with several quick verbal

gots like:)

in'lsecsmscmcen====
Myp!ecmscmmcmcmaca
LT
Mg e mnemmcmmanae

THE ACTIVITY:

"In this aetivity you will reeceive a card (word or pleture) that indicates
a word to demonstrate in any wanncr you develep, As the dudience watches,

gomeone with the word which is oppostie should immediately join ke show
his word," v



(Responses should be . roceorded on the chalkboard.)

MATERIALS :
Lower and Uppéer Grades (pictures showing the meaning, with the
word written, also)

1. in - out

2. stop - fids]

3. big - litele
4. old - young
5. wot . - dry

6. (girl = hay)
7. up - dawn
&. awake - asleep
9. ecold - hot
10, cxy - laugh
11. new = old

1. ‘buy - scll
2, close - open
3. hard = soflt
4. untie = tic

5. idle - buay
6. over = under
7. sharp = dulil
‘8. fast _ - slow
9. short - call
10, 1lose = Eind
11, bumpy = smooth
12. dirty - cloan
13, destroy - create, build, make
14, goodbye - - hello

O
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Classification
Book Levels K-3
Variation: 2-Adult
Developed by Patricia Grasty

PURPOSE :

To provide an opportunity te develop Classification of familiar
Toys, Animals, Poople, etec.

i. "When I say "Toys' can you name many different ones? What makes
them all Toys?" (Continue until responses indicate an under-
gstanding of what a toy is.) )

2, Continue with development of different '"People"” and "Animals,"
or other categories to ba used.

1. Varied cards are distributed, Children arc iunstrucked to plan
to show who or what they are for the audience Lo guess.

2, As with other aetivities described before, it is necessary to
keep the activity level high, and stop at that climax.

VARIATIONS ;

Word cards can be prepared in several categories, for example: Food,
Clathing, Tramsportation, . :

When the word, as preéséntcd through pantomime, is discovered it
should be recorded on the chalkboard under the appropriate catogory,

MATERIALS :

1. A set of plcturc cards that clearly indicakte the item. For
example,

L1

PEOPLE TOY ANIMALS

fairy top fish pig
farmer bat & ball lien bear
witch Jack in the box rabbit blrd
policeman doll chicks monkey

- fireman kite kitten doe

nurse ote. dog
newsboy

.ate,
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2. A set of headings to be taped to the chalkboard or use an the

felt board.
i.e. PEQPLE

3. Other good word

WE EAT....
banana
sandwich
ice cream
corn-on=cob
lellipop
ete,

ANIMALS TOYS

[+

to be pantomimed:

WE WEAR. ... WE RIDE....
hat car

boots : bike :
coat roller skates
ktie airplane

t bopat, ete.

suggested, if available:

Teacher: -

Children: -

Suggestion:

TASTE

Divide the class into half participants and half
audiencze; play once and reverse roles,

I have a magic fruit bowl. In it is every kind of
fruit.

What is your favorite? (Record on chalkboard.)
I'm going to offer you a piece of fruit. By the
way you hold it, prepare it (if it needs to be
prepared) and the way you bite and chew it, the
audience will know what sort of fruit you have
chosen,

Can you tell me the different ways you might eat
an orange?

Respond

1. Cut it in halves or quarters.

2. BSqueezc the orange and drink the juice,
3. Peel the orange and eat the seections.
4. Make a hole in the orange and suck i,

Explain that this is not a guessing game, The audience should not call
out the answers. They are to watch someone to sec if you really believe
what he's doing and how you know which fruit he has selected.

Procedure:

67

#1 group will take a piece of fruit from the magic bowl on his desk when

teacher says bepin.
#2 group will wateh.
Reverse groups.

Stop pretending when: teacher says ecnd. Evaluate,
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What is fruit? This should be homework or independent research.

Qo
ERIC
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- Word Recognition

TOSS_THE BALL:

Adaptation of a game in Interplay by Bernard De Koven, published by
Fhiladelphia Board of Eduecation.

PURPOSE :

To provide an opportunity for word recognition and reinforce voecabulary.

KR PRESENTATION :

Give cach child a card with a word on it and a large papcr clip. Tell
the ehild ta clip it on himself, This is now his name.

THE ACTIVITY:
Children stand in a c¢ircle, They throw the ball to semeone whose name
card they can read, They call out the rord before they toss the ball.
If they should misread the word the catcher corrects them and states
the eorrect word returning the ball to the thrower, The thrower then
returns the ball using the correcct word,
Example: Thrower calls out, "PEN"
Catcher says, "No, T am PIN" - he roturas ball
Thrower - PIN = he throws ball to child with PIN on his card.
VARIATIONS :
Make "name cards,"
Arithmetic problems 8 x 8
Shapos 0
Alphabet A
Colors ———aaa
Initial consonants R
Blends cl

ERIC

Aruitoxt provided by Eic:
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MATERIALS NEEDED:

]
pu
[+ 9
oy
]
i
o
-
o]
1
o
=
e
=
-
v
la]
o
-
=
=
Ly}
e
=
s
i
g
r
=
L}

Oak tag cards large cnough to road
Paper elips. Large ball,

SUGCRSTED LIST:

[u®
o
=
—
o
<
jn
o
fuss
i
it
)
[}
L]
[l
pai
=
L
=]
o
o
ju
o3
e
=]
n
b
]
Lx]
2

The words or problems uscd depend
used,

The fellowing words are from BHL Series 1, Book 3.
clap o drap

clam drum

erop flag

The whole word or the blend may be written on the card,
Example:

clap ot cl

If the blend is used the child whe throws the ball must eall out a word
beginning with el before he throws the ball to the el wearer.
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Siks, Go ,ld Children's Theatre and Creative Drama
Univers Ly ﬂf Washingten Press, 1961.

Dramﬂt‘ggrr An Art for Ehlldr;n New York:

]

Siks, Geraldine., (Croativ
Harper and Row, 1960,

Slade, Peter. Child Drama. London: University of London Press, Ltd.,
1954,

Walker, Pamela. Secven Steps Ec h;ldfén'gﬂﬂfﬁmat ic
New York: Hill & Wang, 1957.

,m

Ward, Winifred. Playmaking with Children., 2Znd ed. Now York:
Appleten Century-Crofts, Ine., 1957.

in Upper Grades and Junior High.

Ward, Winifred. Creative Dramatics i !
1 ofts, Ine., 1957.

New York:

cth., Let's Play a:Sctory. Chicago: Childeen's

s Act the Story, 8an Francisco:

Kase, €. Robert. Stories for Creative Acting. New York: Samucl
Fronch, Ine., 1961, '

amatization, New York:

U'

12, Children's Literature for

aldine
per & Row, 1964,

to Dramatize, Anchorage: Children's

CREATIVITY AND ALLIED ARTS

Assveiation for Chllﬂhﬂﬁﬂ Education International, 3615 Wisconsin
Ave.; N,W,,; Washington, D,CG. 20016, Creative Dramatics: Learning
About Role Playing.

Dennigon, George. The Lives of Children. HNew York: Random Housc,

Fantini, Mario and Weinstcein, Gurald, Toward A CnnLﬁét Curriculum.
N;w York: Anti-Defamation League of B'mai B'rich.

Harris, Frank. Games, e/o Mrs. H, Brush, 1775 Hillside Rd., Southampton,
Pa, 18966,
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Heneoff, N, GurAﬁhil§;gnrA§Q_Dying and MePhee, Johu, The Headmaster.
New York: Four Winds Press, 1967 (paperback). )

Holt, John. New York: How Children Learn, Pitman Publishing Corp.,
1967, B o

Kagan, Jevome. Creativiey and Learning. Boston: Héughfan Mifflin

Kohl, Nerbert. Teaching the Unteachable., New York: New York Roviow
Books, 1967,

Kohl, ierbert. Eérchilgfgé. New York: New Amcrican Library, 1967.

Koxal, Jonathan. Death at an Early Age. Boston: Houghton Mifflin
Co,., 1967. .

Mearns, Hughes. Creativ Power, New York: Dover Press, 1958

(paperhick)

‘».

National Council of Teachors of English, 508 3, 6th 5t., Champaign,
Illineis, Ch;ld:en aud Oral Lamguage (paperback). Creative
Expresgion in Oral Languagc (paperback),

ree Book for Creative
Sons, 1962,

i

Parnes, Sidney J. and Harding, Harold. A Sour
Thinking. Now York: Charles Scribner s

*owledge, Fred, To Change a Child. Chicago: Quadrangle Buoks, 1967.

Raths, Harmi, Simon. Values and Teaching. Columbus, Ohio: Charle
Merrill, 1966.

(]
ny

U.5. Government Printing Office, Superintendent of Doeuments,
Washington D.C., Drama w;tqugdfqu Children.

ivity in the Elementary School. New York:

Wilt, Miriam,
Appleeon Cen

er-CfotS, 1959,
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]

Harris, Frank - Games, Catherine Brush, 1717 Hillside Rd.; Southampten,
Pa,
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